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We all want every young person to achieve their best by successfully completing their schooling so they are well 
prepared for work and community life.

However, as many teachers, school leaders and support staff know, some young people are at much greater risk  
of missing out because they are homeless.

This guide aims to help you to better assist those vulnerable young people to stay connected with learning.  
It recognises that schools alone cannot address all the social, emotional, economic and community factors that  
lead to some young people being homeless or at risk of being without a safe and secure home.

However, we also know from research and the practical experiences of our many outstanding educators that 
teachers can have a significant influence on keeping young people engaged in learning. Inspiring teachers provide  
the role models, the motivation and the support to build resilience, skills and commitment to learning.

We also recognise that the traditional school is not for everyone. But education must meet everyone’s needs, 
including young people at risk.

That’s why we have worked together with schools, community agencies and across governments to develop 
innovative and effective alternatives, and broader choices for young people to learn both in the classroom and  
in the wider community.

It’s also why we are supporting parents and their children in the very early years before they start school,  
particularly those children and families who are most vulnerable.

South Australia’s Social Inclusion Board’s recommendations and action plan, Everyone’s responsibility—Reducing 
homelessness in South Australia also make clear the expectation that agencies collaborate to address homelessness.

In line with this expectation, our public education system is working with government and non-government agencies 
to assist young people with effectively coordinated services.

However, as educators, you are often the professionals who are most closely connected with young people outside 
their immediate family and social circle. I trust that this guide will help you as well as our school and preschool 
communities, and the education system and other agencies in our community.

Our shared aim must be to improve our capacity to assist every young person, and especially those who are 
homeless and most vulnerable, to not only stay engaged with learning but to aim higher.

Hon Jay Weatherill MP 
Minister for Education

Foreword
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DECS commitment to students at risk  
of becoming or who are homeless
The South Australian Department of Education and 
Children’s Services (DECS) recognises that children and 
young people at risk of becoming or who are homeless, 
or are affected by homelessness, need timely and 
responsive support tailored to their unique needs to 
maintain their connection to education and learning.

Research (Chamberlain & MacKenzie 2003, 2008) 
suggests that with appropriate support the majority of 
students are able to remain engaged in their learning 
and achieve high academic outcomes.

What factors are associated  
with homelessness?
Homelessness is a complex issue that can have 
significant long-term life ramifications for anyone 
impacted by it. Many factors are associated with 
homelessness, including:

• financial difficulties

• domestic violence

• relationship or family breakdown

• abuse and neglect

• mental illness

• poverty

• substance abuse

• natural disasters.

 

Nature and extent of homelessness 
Chamberlain and MacKenzie (1992) define 
homelessness using three categories:

• Primary homelessness: people without conventional 
accommodation, including improvised dwellings such 
as living on the street and sleeping in a car, parks or 
railway carriages for temporary shelter

• Secondary homelessness: people who move 
frequently from one form of temporary shelter to 
another such as moving between friends’ houses  
or temporarily residing in specialist housing services

• Tertiary homelessness: people living in medium- to 
long-term boarding houses where there is no secure 
lease and no private facilities.

This definition does not include overcrowded households  
or poor standards of housing often experienced by 
Indigenous people who are a group over-represented  
in the homeless population. Keys Young (1998) suggests  
the following should be considered in the context of 
Indigenous homelessness:

• spiritual homeless

• overcrowding

• relocation and transient homelessness

• escaping an unsafe environment

• nowhere else to go, that is rooflessness.

The homelessness population is dynamic which creates 
difficulties in establishing reliable figures. Table 1 
provides evidence of this.

Introduction
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Table 1: Persons in different sectors of the homeless population

  Australia  South Australia

  Number % Number %

Boarding houses 21 596 20 1369 17

SAAP accommodation 19 849 19 2111 26

Friends and relatives 46 856 45 3634 46

Improvised dwellings,
 Sleepers out 16 375 16  848 11

  104 676 100 7962 100

Source: Census of Population and Housing 2006, SAAP Client Collection 2006, National  
Census of Homeless School Students 2006 in Chamberlain C & MacKenzie D (2009) Counting  
the homeless 2006: South Australia, Canberra, AIHW.

Table 2: Age distribution of homeless population

  Australia  South Australia

  Number % Number %

Under 12 12 133 12 1180 15

12–18  21 940 21 2129 27

19–24  10 504 10 863 11

25–34  15 804 15 1018 13

35–44  13 981 13 981 12

45–54  12 206 12 748 9

55–64  10 708 10 613 8

65 or older 7 400 7 430 5

Source: Census of Population and Housing 2006, SAAP Client Collection 2006, National  
Census of Homeless School Students 2006 in Chamberlain C & MacKenzie D (2009) Counting  
the homeless 2006: South Australia, Canberra, AIHW.

Table 2 highlights the age profile of the homeless population in Australia as compared to South Australia,  
which had a significantly younger age profile than the national population.

Young people initially may rely on extended family 
members or friends to gain support and seek shelter. 
These informal support networks often do not have the 
capacity to sustain the effort required to support young 
people. A breakdown of this safety net may lead the 
young person to being even more vulnerable.

Families with children are a growing cohort of the 
population who are homeless. Young people from single 
parent and blended families, teenagers who have been 
in state care and protection and Indigenous students 
are also over-represented in the homeless population 
(Chamberlain & MacKenzie 2009).

On its website, Anglican Community Care reports that 
the experience of homelessness in rural communities 
can be particularly hard to bear for a number of reasons:

• shame and humiliation is felt by many who experience 
homelessness in a close knit community

• homeless people can be more easily identified  
and thus be seen as different

• homeless people say that in country areas they 
are more likely to be seen as failing and to be 
discriminated against.
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What are potential implications  
for our students?
The impact of homelessness on children and young 
people will vary and may include:

• significant potential to disrupt connections  
to education

• risk of disengagement in education and  
learning programs

• transience, which results in experiencing a sense  
of dislocation

• disruption to social relationships and support networks

• grief and loss

• emotional distress such as anger, frustration  
and anxiety

• lowering of confidence in their capacity to undertake 
learning tasks

• feelings of shame and embarrassment about their 
circumstances

• experience of stigma and isolation

• likelihood of transfers between schools due  
to instability of secure housing.

Financial constraints may reduce capacities to:

• participate in sporting activities

• pay school fees

• purchase uniforms/clothing and footwear appropriate 
for school

• undertake extra-curricular activities

• buy specific learning materials

• afford to eat a balanced nutritional diet, which may 
lead to health issues.

Relocating may disrupt educational achievement due to:

• difficulties in completing homework

• reduced attendance

• lack of transport options to get to school

• inability to meet project deadlines

• disjointed learning programs.

shame and 
humiliation is  
felt by many 

who experience 
homelessness  
in a close knit 

community
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For homeless students, there are a limited number of pathways. The most common are shown in Figure 1.

Figure 1: Pathways for homeless students

Homelessness pathways and educational responses

A school staff member may be the first individual beyond 
the family to become aware of problems a young person 
is facing. Unexpected behaviour changes or disclosure 
by the student of problems being experienced may be 
the initial indicator of concerns for the student’s housing 
status, educational engagement and wellbeing.

Evidence suggests interventions are more effective in 
reducing the likelihood of homelessness if implemented 
earlier rather than later. Specialist support to address the 
underlying issues before a student is homeless may help 
to change the homeless pathway.

As part of a prevention and early intervention strategy, 
educational settings that have developed internal 
coordinated support mechanisms for students and 
strong relationships with community agencies will be well 
placed to holistically address emerging student concerns 
and facilitate connections to specialist agencies.

Keeping students engaged
The DECS Attendance Policy places priority on the early  
identification of non-attendance and irregular attendance  
and, together with the Attendance Improvement Package, 
provides directions that will be used by communities, 
preschools and schools in working together to support 
children and students in their learning.

Good school practice

In conjunction with implementing attendance policy and 
strategies, educators can utilise the following examples 
of good school practice in keeping students engaged.

• Clarify the roles and responsibilities of individuals 
within each school setting in relation to recording and 
monitoring of attendance and timeframes for notifying 
parents/caregivers of concerns, consistent with the 
DECS Attendance Policy and the school’s Attendance 
Improvement Plan.

• Implement preventative and early identification  
and intervention strategies in coordination with  
intra- and inter-agency support where appropriate.

• Reassure parents/caregivers that the school is there 
to help and not to judge. Parents may be reluctant 
to seek assistance from educational authorities for 
fear of being judged or their children being treated 
differently or being disadvantaged. Specific strategies 
are needed to address parent/caregiver perceptions 
and beliefs.

• Consider how all school community members are 
provided with information about support structures 
within preschool/school settings as part of the 
standard communication that is disseminated 
throughout the academic year, taking into account 
parent/caregiver literacy levels.

• Consider the ease of accessibility to key educational 
staff that enables parents/caregivers to disclose 
family issues that may impact on a young person’s 
participation in a learning program.

Source: MacKenzie D & Chamberlain C (2008) Youth homelessness in Australia 2006, Commonwealth of Australia.  

Supported by school 
as homeless student

Independent student

Homeless studentStudent returns home
Drop out of school 
remain homeless<<<
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• Listen to concerns raised by students/parents/
caregivers about matters impacting on housing 
stability that are affecting attendance, and discuss 
support/referral pathways.

• Identify one staff member who can be the key  
contact person and coordinator of information 
between the educational setting and the student  
and/or parents/caregivers.

• Consider how to support children and young people 
to maintain enrolment at their current school where 
possible and, where this is not possible, identify 
and facilitate transition to a new school or other 
educational or training pathway.

• Where student circumstances require basic universal 
needs such as shelter to be addressed, consider 
flexible learning options such as part-time study, 
flexibility of arrival and departure times, and flexibility 
to meet with agency personnel in school times.

• Where students are moving between temporary 
shelters, offer to store personal learning materials  
at school.

• Promote accessibility to reading recovery programs 
and homework centres, and offer mentoring and 
volunteer tutoring, where this exists, for those 
students who may require additional assistance  
with numeracy and literacy development.

• For students of families at risk of homelessness, 
provide information on eligibility and procedures for 
application for a School Card. Approval will relieve 
families from paying materials and services charges. 
All dealings in relation to applications for the School 
Card must be treated as confidential between the 
principal, appropriate administration staff and the 
parents/caregivers/independent students. Further 
information in relation to the School Card can be 
accessed using the following link: <http://www.decs.
sa.gov.au/goldbook/pages/school_card/>.

Daily school practices in improving 
education and wellbeing outcomes

Preschools and schools have a range of daily practices 
embedded in the following domains of practice that 
support individual children and students to remain 
engaged and to reach their full potential:

• curriculum and pedagogy

• learning environment

• partnerships

• policies and procedures.

The challenge is to develop a whole-school strategy 
where domains operate interdependently.

Engagement in learning is likely to be improved when: 

• curriculum and pedagogy are connected to the lives 
of children and students

• provision of learning experiences enables examination 
of real-life issues

• deliberate effort is made to strengthen social 
relationships, particularly for students who are  
settling into a new school environment due to  
housing instability

• student wellbeing/review/leadership teams share 
responsibility for developing strategies across the 
different domains of practice

• factual, respectful and confidential communication 
between staff is the expectation and the norm.

Wellbeing is integral to the learning process. Staff 
members with specific responsibilities for supporting 
children and students with additional needs promote/
advocate for feasible and effective support strategies 
within the school context. A learner will engage readily 
with learning when he/she is in an optimum state of 
wellbeing. The risk of homelessness compromises 
an individual’s wellbeing, which subsequently may 
compromise the learner’s educational outcomes.

An educator’s capacity to increase protective factors 
for young people at risk of homelessness or already 
homeless can make a significant difference. Participation 
and attachment to school acts as a buffer against harm.

Homelessness—Teachers’ guide to helping students at risk of becoming or who are homeless
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Opportunities to belong

Regular attendance increases the likelihood of 
strengthening social relationships. In times of crisis,  
the natural support network of a young person can  
be a protective factor.

Students affected by homelessness may experience 
a heightened sense of isolation. Therefore, planned 
processes, driven by the student population and that 
actively increase a sense of attachment to school,  
are beneficial.

Promoting positive social norms

Educational engagement is compromised if students 
feel stigmatised, victimised or socially isolated by their 
homeless status. Therefore, consider the value of 
initiatives that promote positive social norms and build 
social capital within the school community. Where there 
are concerns about peer relationships, collaboratively 
explore ways these might be addressed.

Young people at risk of becoming or who are homeless 
may be more vulnerable to abusive relationships 
within their broader life domains. Taking into account 
developmental capabilities, support the young person 
to explore the power dynamics in specific relationships 
and, if necessary, help him/her to identify and prioritise 
any concerns about specific relationships and ways to 
reduce abusive interactions. The DECS Keeping Safe: 
Child protection curriculum (DECS 2008) may be a 
valuable resource to draw upon as part of whole-class  
or individual learning conversations.

Authentic engagement

Motivation to attend is strengthened where students  
feel a connection to their life circumstances and what 
they are learning.

Consider including homelessness as a learning focus 
for all students so that a shared understanding and 
appreciation of the issues can be explored. You could 
also organise activities that acknowledge National 
Homeless Persons’ Week.

Reach Out Teachers Network has teaching and learning 
modules specifically about raising awareness of youth 
homelessness. The modules can be taught across key 
learning areas as a themed unit taught simultaneously  
by a number of teachers or can be taught individually  
in a single subject. More information is available at:

• http://teachers.reachoutpro.com.au/media/78819/
oasis-resource-final.pdf

• http://teachers.reachoutpro.com.au/resources/
teaching-and-learning-modules/the-oasis-youth-
homelessness-matters.aspx.

Positive expectations

Young people who are provided with opportunities  
that build their personal sense of mastery are more  
able to construct a positive sense of identity.

However, consideration needs to be given to moving 
beyond just identifying the individual student’s strengths. 
Educators can engender/formulate strategies so that 
an individual experiences his/her capacity to be actively 
socially engaged, thereby enhancing protective factors 
and building resilience.

Support networks

Where young people are estranged from their parents/
caregivers, educators may wish to consider constructing 
opportunities to enable a significant adult beyond the 
family to support the young person. A supportive, 
non-judgmental relationship with a caring adult may 
provide a relationship context where the student is willing 
to disclose personal circumstances, which then enables 
exploration of implications for the student’s wellbeing 
and capacity to perform academically.

The diagram in Figure 2, from the DECS Learner 
Wellbeing Framework for birth to year 12 (2007, p 6), 
shows the relationship networks and summarises the 
protective and risk factors for the child or student.

Homelessness—Teachers’ guide to helping students at risk of becoming or who are homeless12
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Figure 2: Influences on wellbeing
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Facilitating enrolment and access to education

Education can play a crucial role in terms of providing 
a sense of stability for homeless children and students 
during a period of insecurity. Where possible, educators 
should support students to continue to remain enrolled 
at their current school, thereby minimising disruption  
to learning programs.

Displacing young people from their local communities 
can often do more harm than good, severing their 
existing social networks with a geographical relocation 
(Uhr 2003 cited in Mission Australia 2010, p 6).

Where there may be a greater likelihood of movement 
between schools, cooperation between school personnel, 
community agencies, families and, as developmentally 
appropriate, the young person is critical to facilitating 
a smooth transition and enabling the young person to 
develop attachment to a new school context.

School leaders or delegated personnel are responsible 
for enrolment procedures.

For families moving to a new school, the manner in which 
the process is managed creates a powerful impression 
regarding the level of support/consideration they believe 
will be forthcoming should any accommodation to 
educational circumstances be requested. It is important to:

• be aware of the sensitivities that families may have 
about sharing information about their circumstances. 
Take a proactive approach with individual students 
and their families by inviting family members to 
provide any information they consider relevant  
to the educational circumstances of the student

• discuss with parents/caregivers/students the 
practices that are used within the school setting  
for protecting privacy.

To ensure information flow and improve tracking of 
students, follow up on transfers within five school days 
of a student leaving or arriving at a school. The ED046 
Student Transfer Advice form should be used for all 
student transfers within South Australia.

Confidential transfer process
Parents leaving abusive or violent environments may  
be reluctant to enrol their child in a new school for fear 
the child’s location may be recorded and inappropriately 
disclosed to family members or others. In such 
circumstances, parents are able to utilise the  
confidential transfer process.

The aim of the Confidential Student Transfer process 
is to support families fulfil obligations of compulsory 
attendance and enrolment in a school, whilst maintaining 
higher security about the location of the student for 
care and protection purposes. The Confidential Student 
Transfer process enables DECS schools to support the 
family’s request for confidentiality whilst maintaining 
obligations for information transfer and enrolment  
of the child.

As part of the DECS Confidential Student Transfer 
process, any information or belongings, including the 
Student Record File, is forwarded to the Policy Advisor—
Attendance (based at Flinders Street) for forwarding  
on to the enrolling school.

Monitoring young children’s wellbeing
The prevalence of family homelessness is increasing. In 
2007–08, 76 900 children across Australia accompanied 
their parent or guardian to Supported Accommodation 
Assistance Program (SAAP) accommodation. This 
increased to 79 100 in 2008–09. South Australia reflects the  
national trend. In 2007–08, 9900 children accompanied 
their parent or guardian to SAAP accommodation and 
this increased to 10 700 in 2008–09 (AIHW 2009, 2010).

It is understandable that parents or guardians during  
a period of upheaval have a reduced capacity to 
respond to the full range of needs of their children. 
Stress associated with poor or unstable housing may 
also have implications for parental practices. Cumella, 
Grattan and Vostanis (1998) suggest homeless children 
are at risk of experiencing increased emotional distress.

Parents dealing with disruptions associated with 
homelessness may be less available to read to their 
children or less able to utilise community-based resources 
such as libraries that assist in the development of literacy 
skills. Potentially, this leads to the child falling behind his/
her peers developmentally.

However, it is important not to assume the experience 
of homelessness for children and young people is 
only negative. An educator’s capacity to consider 
the experience of homelessness from a child’s or 
young person’s perspective will enable the educator’s 
responses to match the developmental needs of the 
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individual student and his/her family. Also, young children 
are likely to see homelessness related to their level of 
connectedness to family and community. A young child 
who has lived in fear due to the experience of family 
violence may identify positive aspects of the changed 
living circumstances, such as strengthening of family 
relationships or physical space where the child now  
feels safe. However, these young children will gain 
benefit from safe, orderly, caring and success oriented 
daily classroom management practices.

A young child’s reaction will be influenced by his/her 
age, stage of development, temperament, support 
received and responses of significant adults around the 
child. Children who have not developed the cognitive 
capacities to make sense of what is going on around 
them may find it difficult to understand the reasons for 
their changed circumstances. It is important, therefore, 
to consider the child’s needs within his/her life domains 
in the following ways:

• Younger children will benefit from reassurance and 
reinforcement of school routines to enable them to 
feel a sense of safety and security.

• Young children may not have the language development 
to enable them to communicate their concerns. 
Monitoring of play and general interactions with others 
may provide some insight into wellbeing needs.

• Schools that have incorporated Strategies for 
Managing Abuse Related Trauma (SMART) practice 
principles that utilise specific strategies to deal with 
the trauma and grief will be more successful in 
enabling students to fully participate in education.

• At a time of crisis, children need plenty of understanding,  
reassurance and attention from adults. They need to 
be allowed to express their reaction (eg anger and  
frustration) in safe ways. Young children may express 
their feelings in non-verbal ways (eg drawing, writing, 
games). Very young children often do not talk directly 
about what is bothering them.

• Children may test out ‘the rules’ of good behaviour 
to see if rules still apply. Providing limits, with some 
flexibility due to the circumstances, can increase  
their feeling of safety.

Early identification of children with initial signs of mental 
health difficulties can help ensure they receive help 
before problems get worse (Durlak & Wells 1997):

• Observe the frequency of a child’s concerning 
behaviour and note how often a specific behaviour 
occurs and in what circumstances.

• Consider whether a child’s behaviour is of concern  
by comparing it to the behaviour of a child of  
a similar age.

Where families are linked with community service 
agencies, promote the value of regular communication 
and coordinated support. This enables a holistic 
approach to family circumstances while maintaining  
a focus on the young person and his/her needs.

Older students
Older students who decide to leave home or are ‘kicked 
out’ due to family violence or relationship breakdown 
may have ambivalent feelings about their circumstances. 
These students may have limited personal belongings 
and may require additional support to remain engaged  
in learning.

Student counsellors/wellbeing staff may wish to:

• consult with individual students to identify what 
specific supports they would appreciate being 
provided and arrange referrals to appropriate 
homelessness services and/or explore safe  
temporary accommodation possibilities through  
family or friendship networks as part of an overall 
case management strategy

• assess the need for family reconciliation services,  
to address issues impacting on the breakdown  
of relationships and creating homelessness or  
a potential threat of homelessness

• assist students to identify a specific staff member 
as a key contact person to discuss any education 
related issues and, if necessary, seek advocacy  
and support

• inform students of their rights to safety within their 
educational and broader life contexts and assist  
them to identify potential safety risks and how these 
might be addressed

Young children  
may express  

their feelings in 
non-verbal ways  
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• explore whether students are taking a carer’s role in 
relation to family members, and what stressors might 
arise from these circumstances that will impact on 
their participation in education

• refer students in a carer’s role to Carers SA to assess 
eligibility for specific support

• assess the capacity of the school or family members 
to provide funds to enable access to healthy meals 
from the school canteen

• assist students to identify the strengths (eg emotional 
capacities, organisational/practical competencies, 
specific life skills, membership of support networks, 
analytical abilities, resourcefulness, realistic self-
knowledge, coping strategies, social value system) 
that will assist them with current and/or future issues 
that may arise

• utilise the Multiple Intelligences/Bloom Planning  
Matrix tools to help students identify and engage  
with their strengths.

Independent student status
There are a number of factors that influence a young 
person’s capacity to live independently and remain 
at school. In circumstances where a young person is 
unable to live at home due to extreme family breakdown, 
violence in the home or serious threats to his/her health 
or wellbeing, attention needs to be focused on securing 
safe housing in the short term followed by arrangements 
for Centrelink to assess eligibility for the Youth Allowance.

Where students are receiving the Youth Allowance 
because of independent status, schools should be 
mindful that it may be inappropriate to ask for parental 
consent. There is a broad range of activities that a 
school provides for students where school personnel  
act in loco parentis and are able to make a decision 
based on the belief that participation in activities keep 
the student connected to school and therefore is a 
benefit for the young person.

There may be other circumstances where school 
personnel will need to consider the risk associated  
with the student making an independent decision.  
In determining whether a student can provide his/her 
own consent, consideration may be given to:

• the nature of the decision for which consent is sought

• the student’s maturity

• the best interest of the student.

Where there are child protection concerns, educators 
will follow the ARM response (see Figure 3) as outlined  
in the Responding to abuse and neglect—Education  
and care training 2009–2011. Participant’s handbook 
(DECS 2009, p 7).

Figure 3: Act, Record, Monitor (ARM) response

 ACT now. 
 Talk with senior staff. Gather information  
 from others. Consider parent contact, referral  
 to other services, mandatory notification  
 (if appropriate). Use current checklists.

 RECORD what you’ve done. 
 In consultation with senior staff, use the record  
 keeping system on your site. If a mandatory  
 notification is made ensure you liaise with the  
 site leader and use the official mandatory  
 notification record. 

 MONITOR what happens. 
 Are things improving? If not, resume conversations  
 with others, consider escalating actions. Update  
 your records.

Site  
solutions

Contact  
with  

family

Mandatory 
notification

Involvement of 
other services

ARM 
An ongoing response 

with a child/young  
person focus
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Completing school

The Australian Federation of Homelessness 
Organisations (2006) identified that two-thirds of young 
people who become homeless leave school within 12 
months of becoming homeless. For students affected  
by homelessness, depending on their age, there are 
several options.

New SACE
The new South Australian Certificate of Education 
(SACE) is designed to give young people the skills they 
need for work and life and recognises that learning 
happens in all kinds of settings, including outside the 
classroom. SACE students can gain recognition through 
self-directed community learning such as taking care  
of a family member, which may be the case for students 
who are homeless and responsible for a carer’s role  
with younger children.

More detailed information on community learning is 
available at <http://www.sace.sa.edu.au/c/document_
library/get_file?uuid=3f9dc841-04cc-4be5-ba56-
cd8dcc11bd15&groupId=10336>.

Schooling interrupted by family 
responsibilities
Special provisions exist for Year 11–12 students 
undertaking SACE where they are experiencing 
disruptions to their learning due to family responsibilities. 
Consideration can be given to extensions of time 
for work, altered work requirements, and special 
arrangements during exams. Further information is 
available at <http://www.sace.sa.edu.au/the-sace/
students-families/special-provisions>.

ICANs and Flexible Learning Options
Innovative Community Action Network (ICAN) is a 
DECS-led Social Inclusion Board Initiative and is part 
of a commitment to finding ways to increase school 
retention. Where ICANs are established, they are able 
to work with school personnel to provide individual and 
intensive case management support to assist identified 
young people who are at risk of leaving school early 
or have left school. Flexible Learning Option (FLO) 
enrolments enable funding for the provision of a flexible 
and accredited personalised learning program and 
individual and intensive case management for students. 
FLO enrolments provide the opportunity to explore 
and utilise expertise beyond traditional school settings, 
enabling access to a broader range of community-based 
learning settings which meet individual student learning 
needs and aspirations.

More detailed information is available at <http://www.
ican.sa.edu.au>.

Improving connections with  
specialist agencies
Schools play a key role in identifying, supporting 
and monitoring students affected by homelessness. 
Enhancing the educational experiences while also 
addressing complex issues faced by these students  
is best dealt with through coordination and integration  
of services.

DECS Regional Support Services

While educator responsibilities are educationally focused, 
the young person’s needs are best responded to in a 
holistic manner. Support for students with additional 
needs is available through the Regional Support Services. 
School personnel may wish to:

• consult with Support Services regarding the behavioural, 
social and emotional implications arising in educational 
settings and ways these are being responded to so 
that they do not result in unintended educational 
outcomes

• review current preschool- and school-based 
responses to examine whether additional assistance 
from Support Services or external agencies will help 
in addressing the holistic needs of the student

• negotiate the involvement of Support Services 
to provide additional tailored responses that 
complement school efforts in meeting the unique 
needs, experiences, abilities and competencies  
of the individual student
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• gain assistance in the documentation of case 
management plans that enable explicit shared 
agreements on roles and responsibilities of all 
key people and agencies, thus enabling positive 
educational outcomes to be achieved

• seek general advice about the range of appropriate 
services for young people and families at risk of 
homelessness

• participate in student review meetings involving 
complex cases, where appropriate.

Managers, Regional Support Services provide  
leadership in developing and maintaining effective  
inter- and intra-agency partnerships to support 
coordinated service delivery.

Regional Support Service staff members have working 
links with a range of agencies.

Refer to your regional office website for more specific 
information about Support Services and their role in 
supporting the school community. More information is 
available at <http://www.decs.sa.gov.au/speced/default.
asp?id=23760&navgrp=1657>.

Immediate assistance

Having comprehensive knowledge of services available 
is critical. Listed below are a number of services offering 
immediate assistance.

• Family accommodation and information referral 
service  1800 003 308

• Trace-A-Place (TAP)  1300 306 046

• Crisis Care  131 611 
Hours: 4.00pm to 9.00am weekdays, and 24 hours 
weekends and public holidays

• Domestic Violence Crisis Service  1300 782 200

• Drug and Alcohol Service of South Australia 
Alcohol and Drug Information Services Support Line 
1300 131 340
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Guiding principles of good practice in supporting homeless students

The following principles of good practice were published by the Office for Youth, Government of South Australia 
(2010, pp 7–8).

Safe and Secure The safety, security and wellbeing of young people is a priority.

Strengths Based Approach Programs and services build on young people’s individual assets, culture,   
  skills, interests, abilities and competencies to enhance protective factors and  
  build resilience.

Respect and Empowerment Young people are treated with dignity and their knowledge, culture, experience,  
  strengths and choices are respected.

Participation and Engagement Young people’s connection with their family and community is recognised  
  and young people’s participation is central to the design and delivery of policy,  
  programs and services.

Recognising Diversity Responses to young people, including Aboriginal and Torres Strait Islander  
  young people, are inclusive and tailored to each individual’s unique needs,  
  experiences, beliefs, culture, interests, talents and abilities.

Privacy and Confidentiality Young people have their right to have their confidentiality respected and are  
  informed how information will be shared and of situations where confidentiality  
  is limited.

Access and Equity Programs and services are physically, technically and financially accessible  
  and culturally safe to all young people, recognising the diversity of urban,  
  regional and remote needs.

Coordination and Integration Young people’s needs are responded to holistically. Organisations work in  
  partnership with other government and non-government agencies and the  
  community to provide coordinated, integrated responses to young people.

Quality Outcomes Young people receive quality responses from appropriately skilled workers.  
  Programs and services undergo regular, transparent and culturally competent  
  performance monitoring, review and evaluation.

Adaptability Service delivery strategies are designed to be easily adapted in response  
  to the changing needs of young people, the agency and with the emergence  
  of new technologies.
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