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Executive Summary

Teachers are critical to achieving sustainable economic prosperity through their role in disseminating 
knowledge and moulding future generations of critical and creative thinkers. Yet in Australia, teaching 
as a career path is waning in both its attractiveness and status; early career teacher numbers are 
in critical decline; and the teaching profession is regularly portrayed in the media as a profession in 
crisis.  Arresting if not reversing this trend is a complex problem.  Without a solution, the quality of 
education available in Australia will be significantly impacted and our economic future imperilled.

Seeking to explore how open innovation could improve the status of the teaching profession, the aim 
of the study was threefold. To:

1. identify social innovations that could re-brand teaching with key stakeholders, in particular 
potential students who may choose it as a career (particularly important for prospective teachers 
of STEM); those most likely to influence their decisions; and the wider community 

2. disseminate for diffusion or commercialisation social innovations that may emerge from the 
process; and 

3. develop a multi-year ARC (Linkage) project building from this pilot and collaborating with both 
the Australian Council of Deans of Education and the Ruffin Falkiner Foundation as the potential 
industry partners.  

The study used two primary methods to engaged pre-service teachers to consider the problem of the 
how to raise the status of teaching.  

The first was a crowd sourcing platform that aimed to engage pre-service teachers in a series of 
online innovation challenges.  The challenge process consisted of problem and solution jams.  That 
is, problem prompts were posted on the platform to which pre-service teachers responded.  From 
these responses, a short list of responses was selected, reposted and pre-service teachers invited 
to generate solutions to those new problems.  The proffered solutions were to form the basis for 
potential innovations that would address the status of teaching.  Between 3 and 11 students took 
action to participate in the challenges.  The same series of problem prompts were also used in a face 
to face Orientation Week activity, to which 100 students enthusiastically generated responses.

The second method was an online survey.  The survey was distributed twice; once pre Covid-19 
and once after Covid-19 impacted schools. The survey comprised between 13 and 19 quantitative 
and qualitative questions.  Questions were drawn from both solutions posted to the crowdsourcing 
platform and generated at the Orientation Week activity.   The survey was distributed to at least 
17,033 pre-service teachers, and generated a usable 387 data sets.

We concluded that open innovation offers opportunities to co-design solutions to address the low 
status of teaching as a profession.  

The primary conclusion arising from the research is that pre-service teachers see teaching as a 
meaningful career, and were drawn to it as an altruistic, socially valuable pursuit.  In this, we noted 
pre-service teachers shared many of the characteristics of those who pursue social entrepreneurship/
enterprise careers, a path that is known to be of great interest to this generation.  Thus, our primary 
recommendation is to reframe the materials and information associated with teaching as a career 
using the language of social entrepreneurship.  We suggest that if empowered and supported to 
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see their careers as a means to achieving social innovation, teachers will be uniquely placed to then 
identify and enact innovations that deliver high quality education outcomes.  Thus, we suggest if 
teaching as a profession is also situated within the milieu of social innovation, it will recast the call to 
the teaching profession using a positive, socially desirable narrative that is particularly appealing to 
current generations.

Recommendations emerging from this research are:

• Teaching be reframed using the language of social entrepreneurship as a means of conveying to 
prospective teachers the teacher’s role in solving social problems and driving innovation for the 
greater good of society. 

• A suite of promotional and professional development materials be developed for Careers 
Counsellors and relevant stakeholders that use the language and intentions of social 
entrepreneurship to orient prospect pre-service teachers to teaching as a socially valuable 
profession.

• Methods of open innovation be utilised to further draw on prospective teachers and other 
stakeholders to:

• Conduct a Delphi Study with senior educators to establish a consensus of expert opinion on 
the most effective ways of encouraging young people to consider the teaching profession as 
a vehicle for social innovation and to assist teachers to enact social innovation through their 
work as teachers.

• Implement a series of experiential design activities around Australia with pre-service 
teachers and stakeholders that draw upon the principles of human-centred design, co-design 
and strategic design to generate an increased and diverse range of potential solutions to the 
problem of raising the status of teaching.

• Develop a mixed methods research project to better understand the new insight emerging 
from this project that people with teaching experience are the strongest influencers in the 
decision to pursue teaching as a career.
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Introduction

Knowledge and skill development is a fundamental aspect for socio-economic development globally 
(OECD 2020). Central to knowledge creation are the teachers responsible for moulding young minds, 
and disseminating knowledge within a country’s populace (UNESCO Institute for Statistics 2016). Yet, 
it appears in Australia, teaching as a career path and profession, is waning in both attractiveness 
and status (ACDE 2019), at a time where an increase in demand for teachers is anticipated (Weldon 
2015). The recently published Teaching and Learning International Survey (TALIS) 2020 report 
indicates that less than 50 per cent of teachers in the country view their profession as undervalued in 
society (OECD 2020). Exacerbating the reduced status of teaching as a career path are media reports 
constantly portraying teaching as a profession in crisis (Edling 2015), and the point-scoring behaviour 
of politicians (Bahr, Graham, Ferreira, Lloyd & Waters 2018). Research consistently highlights the 
negative association between perceptions of teaching as a career and the selection of teaching 
as a career (Bergmark, Lundström, Manderstedt & Palo 2018). If not addressed, the complex and 
challenging problem of how to improve the status of the teaching profession will significantly impact 
the quality of education, and Australia’s future as an innovative country (Gore, Barron, Holmes & 
Smith 2016).  

At a time when Australia’s need for capable, professional teachers is greater than ever, the teaching 
profession is demoralised (Gonski, et al, 2018).  Blamestormed in the media (Wilkinson, 2020) and 
undermined by political point scoring, early career teachers are in critical decline (Falkiner-Rose, 2017).  
The Australian Council of Deans of Education (ACDE) and Ruffin Falkiner Foundation1 (RFF) sought 
to crowd source social innovations from nascent teachers that would respond to these challenges, 
contribute to the continuous improvement of the profession, and ultimately raise the status of the 
teaching profession.  

Referred to as Future Teachers Talk (FTT), this project engaged pre-service teachers through a series 
of online innovation challenges utilising a crowd sourcing platform, and subsequent to this process 
through an on-line survey.  The project was a collaborative effort between the Swinburne Social 
Innovation Research Institute (SIRI) who contributed $20,000, the ACDE who contributed $9,090, 
and the APS-RF who contributed $10,000, with the project instigator being the APS-RF.  Pre-service 
teachers were accessed via institutions where the Dean of Education had agreed to participate in 
the project.  A project team brought a variety of perspectives, skills, knowledge and experience 
to address the problem by integrating the domains of psychology (professionalism and culture), 
entrepreneurship & innovation (process and diffusion), and teacher education (discipline of interest), 
specialist advisors (digital platforms), and the professional body comprising those responsible for 
teacher education.  The initial agreement to work collaboratively on this project was signed on 10 
December 2018, the first project meeting was held on 18 December 2018, and meetings continued 
monthly to the submission of this report in November 2020. 

The project aimed to:
1. identify social innovations that could re-brand teaching with: potential students who may choose it 

as a career (particularly important for prospective teachers of STEM); those most likely to influence 
their decisions; and the wider community;

2. disseminate for diffusion or commercialisation social innovations that may emerge from the Ideas 
Jams; and 

3. develop a multi-year ARC (Linkage) project building from this pilot and collaborating with both the 
ACDE and the RFF as the potential industry partners.  

1  RFF is a sub-trust of the Australian Philanthropic Services Foundation

10
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The overarching research question explored in this project is “how can open innovation improve the 
status of the teaching profession?”.

Project Progress Overview

The initial proposal was to utilise a digital ideas management platform to crowd source pre-service 
teachers to design social innovations that would address the perceptions of teaching as a low-status 
career choice.  However, this method proved ineffective and the project shifted to an on-line survey of 
pre-service teachers.  This section gives an overview of how the project progressed.  See Figure 1.

The digital platform chosen was Crowdicity.  The Crowdicity platform links easily to other social 
media platforms such as Facebook, and can be gamified, allowing the crowd to earn points for their 
solutions, and see who is on the top of the leaderboard.  Once the online community establishes 
a critical mass, the community can be used as a quick response, focus group to provide feedback 
on solution prototypes, or look at specific issues.  The crowd remains a source of ongoing ideas 
and solutions, and the sense of community engendered provides a powerful opportunity to help 
professionalise teaching at the career entry point.  

The Crowdicity process works as follows:
1. Members of the crowd are invited to join the community and can interact with one another on 

discussion boards, etc.
2. A problem is posed by the host (problem sourced from ACDE)
3. The crowd proffers solutions, either individually or by teaming up with other members of the 

crowd
4. Milestones are established and deadlines set.
5. The crowd votes on the solutions proffered and the top voted are those the host further develops
6. The process repeats itself with the next problem
7. Members of the crowd can “win” badges for participation and enroll into the leaderboard if they 

chose.

Crowdicity has been implemented successfully within a core undergraduate subject at SUT (BUS10012 
Innovative Business Practice), and the Innovation Precinct. As such, Swinburne and Crowdicity have 
forged a strong working relationship resulting in Crowdicity providing guidance in the project and 
access to the platform at a discounted price.

Unanticipated delays at the start of this project caused a delay to the project commencement. By 
the time the project pilot commenced in July 2019, prospective participants had progressed to 
the professional placement component of their teaching programs, which carries a particularly 
heavy workload.  The placement and attendant workloads was thought to be behind the very low 
participation rates on the Crowdicity platform.  

Thus, a second round of data collection was planned for February and March 2020, deliberately 
coinciding with orientation week, and the early workload of 1st semester.  However, once again 
engagement with the platform was limited and data collection disappointing.  The project team 
concluded the requirement for pre-service teachers to develop an understanding of the crowd 
sourcing platform and its features, coupled with a multi week ideas jam process, presented 
substantial barriers to engagement for the pre-service teachers.  
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Accordingly, the crowd sourcing platform was dropped as a means of sourcing ideas and insights 
from pre-service teachers.  The data collected via Crowdicity was used to inform the development of 
a low-involvement on-line survey as a means of gaining insights from pre-service teachers related to 
their perceptions of the status of teaching.  

The advent of the CoVid-19 global pandemic presented an unexpected and interesting opportunity. 
With positive news in the press about the selflessness teachers displayed in rapidly adapting to on-
line teaching and the difficulties of homeschooling experienced by non-teachers (Wilkinson, 2020), 
the project team was interested to know if this positive media had impacted pre-service teacher’s 
perceptions of the status of teaching.  Thus, the on-line survey had two iterations; one pre CoVid-19 
commencing (1-30 April); and an extended version incorporating an additional CoVid-19 related and 
demographic questions (5-30 May).

The institutional contacts listed below reported distribution of the call for participation as follows:

Institution Potential size of cohort
University of Tasmania 150
University of Newcastle 5000
Flinders University 1900
University of the Sunshine Coast 1583
University of Western Australia 250
Swinburne University of Technology 378 +4625 online
University of South Australia 3147

This report presents the FTT project. The report is structured as follows. First we briefly discuss 
literature informing the status of the teaching profession, and the relevance of digital platforms in 
open innovation. Next we report on the mixed method design adopted in this project, key processes 
followed, and data collection procedures. Key findings from the on-line survey (both the quantitative 
and qualitative data) are presented, followed by the limitations, conclusions and recommendations.  
This report closes by presenting the key aspects of the administrative management for the project.  
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August 2018 - December 2018: project grant agreement
• ACDE request Dean’s assistance from members for project dissemination
• Monthly meetings
• Project grant agreement
• Terms of reference development
• Initial ethics application

January 2019 - April 2019: initial project scoping and ethics application
• Monthly meetings 
• Literature scoping review 
• Ethics application modification
• Ethics approval

May 2019 - July 2019: pre-launch activities and processes
• Marketing material development (recruitment video, flyers, posters)
• Problem and solutions jam question development, guided by ToRs
• ACDE deadlines and timeline confirmation
• ACDE Initial contact with institutional key contacts
• Dissemination of marketing materials to institutional key contacts
• Monthly meetings
• Crowdicity platform setup and Icebreaker jam, Problems jam and Solutions jam development

August 2019 - October 2019: Phase 1(a) - Crowdicity project launch 
• Crowdicity plaform launch 
• Monthly meetings
• On-boarding community members onto Crowdicity platform
• Initial communication and engagement with community members
• Sequential launch of Crowdicity Icebreaker Jam, Problems Jam and Solutions Jam challenges
• Preliminary analysis of Crowdicity sourced qualitative data

November 2019 - January 2020: Phase 1(b) - Crowdicity project continuation
• Modified ethics application
• Modified ethics approval
• Montly meetings
• Redesign of Crowdicity setup and challenge design 
• Modified marketing material dissemination to institutional contacts

February 2020 - March 2020: Phase 1(b) - Crowdicity launch
• Media release (ACDE, Swinburne University)
• On-boarding community members onto Crowdicity platform  
• Relaunch of Crowdicity platform innovative jams
• Monthly meetings
• Data extrapolation and analysis

April 2020 - November 2020: Phase 2 - Qualtrics survey & Project Finalisation 
• Qualtrics survey question development
• Modified marketing material dissemination to institutional key contacts
• Initial qualtrics survey launch
• Modified ethics application and approval (Co-Vid 19 question intergration)
• 2nd round qualtrics survey remodelling and launch
• Report development

Figure 1: Project Process Flowchart
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Brief Literature Review

The Status of Teaching

The desirability of teaching as a profession is undermined by the blamestorming teachers receive 
in the media and the point-scoring behaviour of politicians (Bahr et al. 2018; Falkiner-Rose 2017; 
Wilkinson, 2020). In Australia, negative perceptions of the teaching profession are a major deterrent to 
attracting and retaining teachers (Falkiner-Rose 2017). The perception of teaching as only a ‘fall-back’ 
career choice, the public narrative around teaching not attracting the ‘best and the brightest students’; 
and the fall in teacher education applications are at odds with the research on how school students 
view teaching prior to Year 12 (Gore 2015; Wyatt-Smith et al, 2017). 

Countries with a high social regard for teaching have top-performing education systems and celebrate 
teaching as a respected and valuable profession (Bahr et al. 2018). For example, in Germany, about 
84% of young teachers choose their career by the end of secondary school yet, by comparison, less 
than half of Australian teachers consider teaching as a career before they complete Year 12 (OECD 
2018). This begs the question of what is happening in our secondary schools that turns potential 
teachers off the teaching profession?

A continued decline in teacher education university applications is set to result in an increase in 
the shortage of teachers as the number of students entering the school system continues to grow 
(Gonski, Arcus, Boston, Gould, Johnson, O’Brien, Perry & Roberts 2018). If not addressed, the complex 
and challenging problem of how to improve the status of the teaching profession and attract the best 
candidates into the profession will significantly impact the quality of education and Australia’s future 
as an innovative country (Gore et al. 2016).  

The Federal Government has long recognised the dire state of teaching in Australia (Allen, Rowan & 
Singh 2019). Commissioned in 1996, A class Act: Inquiry into the Status of the Teaching Profession, 
examined the status of the teaching profession, with emphasis placed on understanding community 
attitudes towards teaching, demographic profiling of teachers,  teacher demand and supply, and 
assessing quality of teaching programmes (Parliament of the Commonwealth of Australia 1998). In 
2018, parliament instigated a new inquiry titled, Inquiry into the status of the teaching profession 
(ACDE 2018). Diverging from the initial 1998 enquiry, the latest inquiry was practitioner centric, 
premised on understanding requisite teacher supports, scope of teacher burdens, and methods to 
enhance the attractiveness of the teaching profession, and increasing the retention of early-career 
teachers (Allen et al. 2019). 

Nevertheless, the status of teaching in the country is not improving. A limited impact of most inquiries 
persists to date (Louden 2008). For example, inconsistencies in government position are evident in the 
protracted government reports portraying the profession in disarray, with the blame usually levelled 
at teachers (Bahr et al. 2018). The new inquiry into the status of the teaching profession lapsed at 
the end of the 45th parliament in 2019, before the realisation of the full term (Parliament of the 
Commonwealth of Australia 2019). 

Practitioner informed insights into the challenges they encounter remain the most viable line of 
inquiry to formulate accurate and effective policy (Heffernan, Longmuir, Bright & Kim 2019). Tapping 
into the experiences and knowledge of those closest in age to secondary students – those currently 
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undertaking initial teacher education – this project aims to crowdsource social innovations that 
may contribute in raising the status of the teaching profession in Australia, through the use of open 
innovation. 

Open Innovation

Open innovation refers to the use of external sources of knowledge as a replacement for, or 
enhancement to, the usual internal sources typically used in the exploration and exploitation of 
innovation (Chesbrough 2003). Increasingly, organisations seek out external sources for ideas, 
methods, markets and opportunities as part of their innovation strategy. Crowdsourcing is a form of 
open innovation in which work is outsourced to a large, undefined or loosely defined crowd through 
an open call (Wilson 2015).  The ubiquity of the internet and low cost of digital participation is driving a 
rapid uptake in crowdsourcing as a business model despite its relative novelty.  

Using digital platforms to create communities of interest in the pursuit of either commercial or social 
goals is also on the rise. Communities of interest build a sense of belonging in their members which in 
turn contributes to social and individual benefits including professional identity and retention (Rovai 
2002; Nistor, Daxecker, Stanciu & Diekamp 2015; Nykvist & Mukherjee 2016). This project sought to 
use a crowd-sourcing platform that would attract a community willing to innovate new solutions to a 
pressing social problem.  
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Method

The FTT project adopted a mixed method design. Mixed method approaches combine both qualitative 
and quantitative techniques to allow a deeper exploration of data and enable researchers to fully 
comprehend and address the issues under investigation (Bryman 2008). 

Two main components for this project were devised. The explorative crowd-sourced qualitative study 
solicited ideas on the status of teaching and challenges pre-service teachers face. The results of this 
pilot phase informed the second component – an on-line survey which collected both quantitative and 
qualitative responses. Figure 2 portrays the interplay in the two phases of data collection processes 
adopted in this project. 

The project received approval from the SUT ethics committee to proceed.  Subsequent iterations were 
also reviewed by, and received approval from, SUT Ethics Committee prior to data collection.  

Qualitative data were coded using a deductive approach and descriptive coding (Creswell, 2005; 
Creswell & Plano Clark, 2007). Descriptive coding is the summarising of the topic of a passage of 
qualitative data into a word or a short phrase (Saldana, 2009). In the first cycle of coding, tags were 
used to assign units of meaning to the descriptive information compiled during the study (Johnson 
& Christensen, 2008). A secondary cycle of coding was then undertaken whereby categorical and 
thematic organisation was developed from the array of first cycle codes (Saldana, 2009). 

Analysis of the quantitative data collected via the survey was conducted using SPSS software to 
cleanse the data, and conduct descriptive analysis.
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Figure 2: Data Collection Phases
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Campaign Date Audience Statistics
Recipients Delivered Opened Added ideas

Phase 1 (a) Pilot 2019

Icebreaker challenge 12/8-14/9 Getting started - Icebreaker 
challenge

27 27 18 11

Activity log reminder 18/9 Thank you for joining FTT 60 60 34
Problems jam challenge 1/9-30/10 5
Solutions jam 7/10-21/11 Kicking off the solutions jam 77 77 37 4

Phase 1 (b) Pilot Continuation 2020

Recruitment 2020 25/2 Welcome back to the FTT 
roundtable

93 93 55

Problem jam 3/2-25/4 Teaching – The downside 6
Problem jam 3/2-25/4 Teaching – The downside 3
Solutions jam 3/2-25/4 Getting into teaching - Ideas for 

improvement
3

Getting started 4/3 Getting acquainted with the FTT 99 99 45
Making your 1st post 12/3 Posting on Crowdicity 93 93 46
Activity log reminder 3/4 Have you had your say 112 107 46

Table 1: Crowdicity Participant Engagement Figures

Analysis Phase One

We now present our analysis of Phase One of this project.

Phase One (A): The Pilot

The pilot phase of this project was premised on a qualitatively designed investigation on the digital 
platform, Crowdicity. Between May and June 2019, the ACDE Secretariat – David Templeman, Tracey 
Langron and Leslie Falkiner-Rose - liaised with ACDE members from 43 initial teacher education 
(ITE) institutions who were asked to nominate a staff member to be responsible for disseminating 
the recruitment materials within their institution. This resulted in 20 key institutional contacts from 
various ITE institutions consenting to be part of the project (see Appendix 1). 

In July 2019, recruitment and promotional materials (see Appendix 2A-2C) were sent to participating 
key institution contacts. Recruitment and promotional materials were designated for distribution to 
pre-service teachers within the various institutions through the institution’s learning management 
system (LMS) or in a lecture. 

Participants

This project required that participants be over 18 years of age and able to voluntarily consent to 
the project. The project recognised that undertaking a pre-service teacher degree does not have an 
upper age limit. All participants were enrolled in a teacher education course through an Australian ITE 
provider listed at Appendix 1.  The public nature of the responses to Crowdicity platform challenges 
coupled with the vulnerable status of participants were behind the decision to not seek demographic 
data and ensure participant privacy through the use of avatars. The Crowdicity platform was accessed 
by between 18 and 46 participants, but of these only 3 to 11 students contributed ideas in the various 
challenges (see Table 1). 
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Crowdicity

Crowdicity is an ideas management software platform utilised in the pursuit of crowd sourced, 
collaboratively derived innovative ideas from various stakeholders. Crowdicity hosted “the crowd” 
(pre-service teachers) from whom social innovations that address the low status of the teaching 
profession in Australia were drawn. Participants responded to the challenges presented on the 
platform, with respondents able to see and interact with the suggestions and observations of all 
participants.  Participants were encouraged to move through each jam, from icebreaker, to problem, 
to solution.

The platform also hosted an interactive blog where current news and interesting questions were 
posted, and participants had the opportunity to share their views and engage in a constructive 
discussion. The platform also hosted a leader board which kept tally of participants’ contributions. 
Points were awarded, to varying degrees, for posting an idea to one of the challenges, commenting on 
another’s idea/post and so on.

The FTT project went live on Crowdicity on 1 August 2019, immediately followed by onboarding of pre-
service teachers, and initial building of the virtual community. Crowdicity challenge jams were opened 
on the platform once a critical mass of 50 participants had registered their accounts on the platform.  
The first jam was the icebreaker challenge which commenced on 12 August 2019, followed by the 
problems jam on commencing on 1 September 2019, and lastly the solutions jam which commenced 
on 7 October 2019.  The jams remained open and ran concurrently until 21 November 2019.
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The Challenges

Three challenges were developed to explore pre-service teachers’ perceptions regarding the teaching 
profession (see Appendix 3A).

Icebreaker challenge
The icebreaker challenge was designed to encourage participants to connect to one another on the 
platform, stimulate conversations and create a sense of belonging among pre-service teachers on the 
platform. In this endeavour, the icebreaker challenge required participants to introduce themselves 
by sharing their stories of how they got into the teaching profession, people’s reactions to their career 
choices, and their reflections on their journey in the profession. To encourage the development of the 
community, and create a sense of belonging within the group, participants were also encouraged to 
comment on the posts of at least three other posts from fellow teacher education students.

The problems jam challenge
The intention behind this challenge was to steer discussion about the different challenges faced 
by pre-service teachers. Questions designed in this phase solicited responses on the concerns pre-
service teachers had in their profession, their views on how teachers are perceived publicly, their 
perceptions on how teaching as a career can be made more attractive, and why people are shying 
away from teaching as a career. 

The solutions and new directions jam 
Preliminary analysis of the icebreaker and problems jam challenges resulted in the development of 4 
major themes, which formed the basis of the solutions jam. Participants were then asked to provide 
a solution to a problem that had been depicted in one of the themes. In so doing, participants were 
asked to specify strategies that might best to achieve both purposeful engagement and higher impact 
of their solution.

Phase One (B): Pilot Continuation

Expressed by several key institutional contacts in the initial pilot data collection phase was the 
inopportune timing of the participant engagement strategy as most potential participants were 
outside their teaching institutions on placement. Therefore, access to, and their engagement with, the 
project during the data collection phase was difficult resulting in a low response rate. To this end, a 
second round of data collection was planned for February 2020. 

Key institutional contacts were re-engaged, and a revised recruitment and promotional material 
distributed in January 2020. Two strategies were adopted.  

• At SUT pre-service teachers attending the O-Week orientation workshop (approximately 100) 
were engaged in a lively discussion around the questions that formed the basis of the Crowdicity 
challenges.  They were invited to spend the remaining 30 minutes of the workshop logging on and 
recording their ideas by participating in the Crowdicity challenges. No students remained behind 
to engage in the workshop on the platform.

• A repeat of the distribution via LMS and personal appeal by educator strategy used in the first 
iteration was employed by participating institutions, including SUT, using updated materials.
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The updated Crowdicity site was launched on 3 February 2020 (see Appendix 3B), with on-boarding of 
previously registered and new users commencing from the same date. The modified data collection 
approach permitted prospective participants to log onto the Crowdicity platform and post their 
problems during the workshop activity. Previously, prospective participants had been provided with 
the information and a link which they used to register onto the platform and post their ideas in 
their own time. The three Crowdicity challenges were availed simultaneously to enhance participant 
flexibility in contributing their thoughts and responses. Data was collected between February and 
March 2020 via three idea jams.

Teaching as a career: The downside
In this challenge participants were asked their perceptions regarding the top reasons people generally 
shy away from teaching as a career, their thoughts on why secondary school students may not be 
taking up teaching as a career. The objective was to document the main challenges dogging the 
teaching profession.

Teaching as a career: The upside
The second ideas jam was designed to elicit responses on participants’ perceptions on what attracted 
them to the teaching profession as well as the personal traits and types of support that have proven 
important in dealing with the negativity about the profession. 

Getting into teaching: Ideas for improvement
The third ideas jam challenge centred on social innovation and idea generation. Specifically, challenge 
3 solicited ideas on steps that could be implemented to enhance the attractiveness of teaching as a 
career option, how secondary school students could be encouraged to consider teaching as a career 
and the steps which could be implemented to improve how those with the greatest influence on 
people selecting teaching as a career view teaching.

Pilot Study Data Exploration

Qualitative data was downloaded from Crowdicity and coded in NVivo, a software package for 
qualitative research data analysis which enables exploration of emerging ideas and exploration of 
patterns (QSR 2002). Use of software packages are increasingly recommended for qualitative data 
analysis as they facilitate rich text analysis and flexible interpretations (Grbich 2009). Analysing the 
data revealed some commonality in pre-service teachers’ perceptions regarding the most attractive 
features of teaching, the most influential stakeholders in people, and secondary school students, 
choosing a teaching career. Further, the data also revealed common themes regarding the reasons 
why people, and secondary school students, are shying away from teaching.  Themes were articulated 
as: attractions to teaching; challenges to teaching’s attractiveness; and influences and detractors to 
teaching as a career.  See Appendices 4A through 4F. 

Attractions to Teaching
The first thematic area emerging from the data centred on what attracted pre-service teachers to the 
teaching profession. 

Changing students’ lives and making a positive difference
Chief among the motivations for teaching among pre-service teachers was the need to effect 
positive change in student’s lives. Closely tied to this motive was the need to empower students. One 
participant highlighted,
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‘I wanted a career where I could help people, and what better place to do that? If I can have 
the same impact through my career as my own teacher did, I feel that I will have given some 
purpose to the “daily grind”. I want to be able to push people, to inspire people, and to help 
them realise their potential’. 

Love of learning
The second motivational aspect attracting pre-service teachers to the teaching profession was their 
love for continuous learning. The teaching profession enabled participants to utilise their love for 
learning in their work. This is evident in the following comment,

‘I spent about 2 and a half minutes to decide that my deepest passion and love was learning so 
I would invest another 2 years to be able to do what I love: learn with my students. I’ve always 
loved learning and have seen myself as a lifelong learner, something I want to emulate and 
facilitate in my classroom’.

Mentally rewarding 
The third major theme emerging from the qualitative data was the perceived reward pre-service 
teachers obtain in their careers. Reward, here, was not tied to the traditional concepts of financial 
reward or remuneration. Rather, pre-service teachers value the subliminal rewards of seeing students 
succeed.

‘I see the most attractive features of teaching to be the outcomes. It is very rewarding to see 
the progress and success in students that do well. Their success is your success’.

Challenges to teaching’s attractiveness
Pre-service teachers reflected on the challenges faced within the teaching profession. 

Work pressure 
One of the major themes emerging from the data centred on the high pressure and excessive 
workload and burden experienced by teachers. Pre-service teachers observed the complex roles 
teachers are expected to play in the social development of children, compounded by the burden of 
planning and delivering lessons required in their daily work. 

‘Teachers play a large role in shaping the lives of young children and it is not only focused on 
education. They need to help children grow mentally and emotionally’.

Another participant noted, 

‘Misconceptions about the value of working with children and equipping them for the future. 
A misunderstanding of what the job involves - there’s so much work that happens behind the 
scenes, whereas only a small part of that is visible’.

Negative public perceptions 
Pre-service teachers noted the limited positive spin, reviews or opinions teachers, and the teaching 
profession, received in mainstream media, society, or political discussions as one of the most pressing 
challenges affecting the status of the teaching profession. This negative stance was also viewed as 
strongly influencing the decline in enrolment of new pre-service teachers in the profession. 
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‘we all hear people degrade the profession en masse’.

‘There is massive stigma and stereotypes that have been around for too long’.

‘It’s mostly negative - social/ public scrutiny is greater in the teaching profession than any 
other’.

Remuneration
Pre-service teachers reflected on the low salaries paid to teachers, in comparison to other career 
alternatives. The low salaries received by teachers further exacerbates other challenges already 
prevalent within the profession, including lack of teacher respect, low perceived value, and lack of 
attractiveness to the profession. The following comments were illuminating

‘the pay is not increasing any time soon’.

‘My decision to become a teacher will result in a significant drop in income when I start 
teaching via truly appropriate remuneration’.

Influencers and detractors to teaching as a career
The decision to follow a teaching career appears to be guided by the actions, thoughts and 
perceptions of the people, stakeholders and community surrounding pre-service teachers. Pre-
service teachers observed the role played by individuals in their lives when they set upon the journey 
towards a teaching career. However, equally important in the reflections by pre-service teachers 
was the alternative, the people who influenced their decisions to become teachers may also hinder 
individuals, who may previously have had intentions to follow a teaching career, from becoming 
teachers. 

Teachers
Inspirational and motivational teacher experience in primary, secondary or high school appears to 
have had the greatest influence on pre-service teachers wanting to become teachers themselves. 
Teachers can shape how students view teaching as a profession. The more inspired students are by 
their teachers the more they value the profession and want teach and inspire other students.

‘Like a lot of other teachers, I had an especially amazing teacher that inspired me to get into the 
profession. She showed me how impactful teaching can be... Having this teacher as a motivator 
and a part of my support network was so influential in my growth as a teen’.

‘I had numerous discussions with teachers about teaching. All my favourite teachers were 
supportive of my decision and thought that I would be a good fit to teaching’.

However, another participant also notes the negative role teachers’ connotations almost stopped 
them from following the teaching career.

‘I will not forget the day of the high achievers’ assembly, when she read out my name, results 
and the course I was studying at uni, her voice changed when she said Bachelor of Education 
(Primary). The teachers at my school were a little confused by my decision. Why would 
somebody who has good enough results to do most other degrees choose teaching? You could 
do so much better than teaching I was told’.
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Family
The role of family in influencing participants’ entry into the teaching career was intriguing. In most 
cases, family acts as a hindrance, discouraging potential teachers from following their desired career 
pathways to become teachers. 

‘When I first announced I wanted to become a teacher, my parents were upset. They were 
worried I would not be able to afford a comfortable lifestyle because of the limits of teachers’ 
salary’.

‘My parents were upset I’d even considered the idea of becoming a teacher, rather than a 
lawyer, and were not shy about expressing their opinion’. 

‘people would meet my decision with a little bit of doubt-filled awe... that made me ask if I had 
made the right choice especially because this line of conversation often came from the older 
members of my family’.

Dissimilarly, it appears family strongly influenced pre-service teachers in following the teaching 
profession were they themselves work in the profession. There appeared to be more acceptability of 
the viability of teaching as a career.

‘I have been inspired by my sister who has been a teacher for many years’.

‘I decided that I wanted to become a teacher in 2016, a few months before my 48th birthday. 
My older sister and I were asked by one of my sister’s colleagues at QUT to help her mark 
assignments for a subject that she taught... Marking these assignments, written by Teachers 
aspiring to become Teacher-Librarians, sparked the same aspiration in me’.

Informed by data collected in the Crowdicity platform challenge and the pilot exploratory data 
collection (Phase One), 13 questions were developed for the subsequent survey distributed in Phase 
Two.
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Analysis Phase Two

Phase two of this project comprised two iterations of a Qualtrics survey.  In March 2020 it was 
distributed to key institutional as a 13 item survey (see Appendix 5A).  The survey was revised to 
understand the impact of Covid-19 may have had on perceptions of teaching as a career, and re-
released in May 2020.  The revised survey had an additional 3 questions related to the Covid-19 
pandemic and 5 demographic questions and one question asking if the participant had contributed 
to the first survey.  The revised survey also dropped the question inviting participants to volunteer for 
interview (see Appendix 5B).

The survey comprised Likert scale questions and open-ended short answer questions. To recruit 
participants, the survey link was circulated to our existing institution contacts with a request 
to disseminate the survey link, and a power point flyer for attachment on the institution’s LMS. 
Participants were given access to the plain language information statement through a link on the 
Qualtrics survey screen at the start of the survey. Participants were required to actively “click” a next 
button to proceed to the survey itself, thereby expressing consent. 

To incentivise engagement with each survey, a random draw prize of twenty $50 Village Cinema 
E-Cards was offered.  Accordingly, on the last page of the Qualtrics survey participants were invited to 
enter the random draw by entering their email address.

During the data collection phase, all pre-service teacher and university identifiers were removed and 
replaced with a code.  

Participants

As with Phase 1, participants were over 18 years of age, able to voluntarily consent to participate in 
the project, and undertaking a pre-service teacher degree through one of the Australian ITE providers 
listed (Appendix 1).  A total of 488 pre-service teachers participated in the on-line survey.  

The collection of demographic data was not part of the original project due to privacy concerns 
with the public nature of the Crowdicity platform.  Thus, when the ethics application was amended 
to include the survey, inclusion of the collection of demographic data was overlooked.  However, 
demographic data was included in the revised survey distributed after appropriate ethics approval in 
response to the Covid-19 pandemic.  Regrettably, the number of respondents to this survey was only 
28, resulting in little demographic data being collected. 

The demographic data collected in the revised survey revealed respondents as: between the ages of 
18-21 (26%), 22-29 and 30-39 (22%), 41-49 and 50-59 (7%); female (74%), male (11%), other or did not 
disclose (11%); enrolled in a bachelor’s degree (67%), master’s degree (15%), and diploma of education 
(4%).  

Survey Data Cleansing

Cases were obtained from the on-line survey and recorded in SPSS software. These cases contained 
both completed and uncompleted data. Thus, the first step in data management and analysis was 
dealing with missing data, which occurs when participants fail to respond to a question, or set of 
questions (Bryman 2008). To determine the number of valid cases, a missing value analysis was 
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conducted using the SPSS Missing Value Analysis (MVA) tool (Tabachnick & Fidell 2014). There were 89 
cases where no response was provided to 100% of the questions and which were eliminated as non-
valid responses. 

The next step was to determine, and deal with, in-variable missing data. In-variable missing data may 
arise due to research instrument designed were filtering questions hinder responses to subsequent 
questions, or when respondents intentionally or unintentionally skip question (Saunders, Lewis 
& Thornhill 2009). The former may be ignorable and have limited bearing on data analysis, while 
the latter is non-ignorable and requires the researcher to devise strategies to remedy missingness 
(Tabachnick & Fidell 2014). Assessing the extent and patterns of missing data, all demographic 
variables (age, state of residency, gender, course enrolled in) had very high incidences of missing data 
(83%). These demographic variables were subsequently omitted from the final analysis as valid, non-
biased statistical tests could not be conducted on them. Further examination of the remaining cases 
and variables revealed 12 cases still had more than 50% missing data, a high count warranting the 
elimination of the cases (Hair, Black, Babin & Anderson 2014). A final 387 cases remained, of which 
354 cases had no missing variable counts, and 33 cases had less than 25% missing values. 

A final Estimation-Maximisation (EM) algorithm was conducted to estimate whether the remaining 
missing variables were missing at random (MAR), missing completely at random (MCAR) or missing 
not at random (MNAR). While MAR and MCAR can be ignorable, MNAR is non-ignorable (Donders, van 
der Heijden, Stijnen & Moons 2006). Little’s MCAR test of randomness is effectively applier to examine 
missingness via SPSS (Tabachnick & Fidell 2014). The results of the EM algorithm were significant 
indicating that missingness may not be MCAR. While it is recommended that this warrants potential 
remedy through multiple imputation (MI) method (Madley-Dowd, Hughes, Tilling & Heron 2019), 
where only less than 5% of data is missing across each variable in a large dataset any procedure 
for managing missing data would yield similar results (Tabachnick & Fidell 2014). Through the 
EM algorithm, it was determined that no variable had more than 4.7% missing data implying the 
applicability of any missing data handling technique. No discernible differences were obtained in 
estimates with and without imputed data for each variable. 

An examination of outliers, cases that have extreme values on one variable or a set of variables 
and, as a result, deviate from the observed norm (Tabachnick & Fidell 2014) was also conducted. 
While outliers can be problematic, skewing the results, they must be evaluated in the context of the 
study, and the researcher must decide whether to eliminate or retain each outlier case based on the 
possibility it has to distort the main findings (Hair et al. 2014). An examination of outliers conducted 
in SPSS yielded a low number of outlier cases across all grouped variables. The variables with most 
outlier cases (n=5) emerged from the attractiveness of teaching, traits to overcome negativity, and the 
influencers of teaching. However, in analysing the boxplot algorithm, all outliers were less than 1.5 
box lengths from one hinge of the box. Further, the sample size was sufficiently large and the small 
number of outliers should not only be expected, but may not influence or skew the results (Parke 
2016).  

Thus, the final number of usable datasets from the on line survey was 387.
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Findings

We next present the main findings from the Qualtrics on-line survey.

Attractive Features of the Teaching Profession 

Quantitative findings: Figure 3 depicts data frequencies among the most attractive features enticing 
pre-service teachers to the teaching profession. The top four factors attracting pre-service teachers 
to the profession are the need to positively influence the lives of children (m=4.74), an opportunity to 
inspire students (m=4.67), an opportunity to empower children (m=4.64), and a view of teaching as a 
meaningful career (m=4.63). The factors least likely to attract pre-service teachers to the profession 
related to perceived personal reward or gain. Thus, factors including the need to get time off during 
holidays (m=3.42) and perceptions of more balanced family friendly hours (m=3.72) were the least 
scoring attractions to the profession (see Appendix 6 Table 4). 

Qualitative findings: When asked to comment on the attractive features of the teaching profession, 
129 participants provided responses. Figure 4 depicts the two main themes revealed in participants 
qualitative responses: working with children (n=84), and personal benefit (n=45). 

Working with children includes the sub-themes; shaping future generations and having an altruistic 
motivation to help children to succeed (n=42), helping ‘at risk’ children, (n=13), inspiring, exciting and 
engaging children in learning (n=12), building positive and supportive relationships with children 
(n=11), giving children the type of support which they personally didn’t receive but wished they had 
(n=4) and ‘paying forward’ support they received and for which they were grateful (n=2). 

Personal benefit includes the sub-themes; utilising a personal love of learning (n=14), personal 
growth, feeling appreciated (n=11), an ability to work in a curriculum area which is of personal interest 

Figure 3: Attractive features of teaching profession (n =387)
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to them (n=6), career opportunities (n=5), holidays (n=3), variety in work (n=3), benefits for family 
(n=3).  

Working with children
In line with quantitative findings, when asked what the most attractive features of teaching are, 
many respondents indicated that the opportunity to work, and develop positive and supportive 
relationships with children was the most attractive feature of teaching as a profession. This was 
illustrated in comments such as:

“I believe most that forming relationships with the students is the most important aspect of 
teaching, … the strong bonds I have formed with students whist on professional placement is 
everything to me … this has made me so excited to become a teacher when I finish my degree.”

“The children I teach all have a place in my heart. That’s what attracts me to my job.”

Other respondents expressed that helping students to become excited about learning was the most 
attractive feature of teaching as a profession. For example:

“What an opportunity we have as preservice and graduate teachers to fully promote lifelong 
learning with students in the classroom.”

“I am excited to share my love of learning and curiosity. I want to hear what the children have 
to say in terms of their learning and what is important to them.”

“There is nothing like seeing a child’s face light up when they learn something for the first time, 
especially when they learnt it from you.”

Respondents also reported that having the opportunity to inspire, engage and empower children 
were attractive features of teaching. Examples of respondents’ comments include:

“You can implement your own ideas and think outside the box … to get children excited and 
engaged in learning. The possibilities are endless.”

“I find teaching attractive because you are given a chance to support all students and bring out 

Figure 4: Themes: attractive features of the teaching profession (n=129)
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the best out of them. You get to watch students grow and use your creativity to make learning 
fun and engaging for them.”

“Working to inspire young minds is a rewarding thing.”

Another theme which emerged as part of working with children, was the opportunity that teachers 
have to play a role in helping shape future generations. To illustrate:

“I love working with kids. The joy that I get from watching these kids realise that they’ve finally 
achieved their goal, is the best feeling ever. It’s so awesome to be a part of their childhood, and 
to help them discover the type of adult they want to be. Teaching them maths and spelling, is 
the smallest part of the job, helping them grow and understand themselves and the people 
around them, and teaching them how to make decisions, that’s why I want to be a teacher.”

“I believe that teachers can develop students’ confidence and motivation to participate 
and engage in learning, which will have a positive impact throughout the rest of their lives. 
Therefore, teaching as a profession is extremely attractive because it offers the opportunity to 
make a lasting positive impact on students.”

“Teachers not only educate students but empower them in their learning journey. A good 
teacher will leave a lasting impression on a student all the way into their adult lives. That’s what 
I want to do, be that teacher that empowers, listens, supports and is never forgotten.”

“I love being a role model to children and seeing their growth and development. I very much 
look forward to having an influence on how the students of tomorrow are shaped.”

Some participants expressed that they considered teaching to be a meaningful job. For example:

“When I teach, I feel I am personally satisfying my purpose and contributing something to the 
world.”

“As a mother of 3 young boys, I discovered my love of learning … I decided to embark on a 
career that I am passionate about and one that will be fulfilling, not simply a career that will 
pay the bills.”

Many participants expressed altruistic orientations around helping young people to succeed and 
being able to serve the community through teaching. Examples of such comments include:

“Teaching is a service to the nation which can yield quality people empowered with knowledge, 
skills and sense for a bright future.”

“I feel like teaching is one of the few remaining professions where human interaction will 
always be needed, especially in the early years and primary. So many industries are slowly 
being taken over by machines … and this is dramatically changing the way humans interact. 
With the rise of technology-based applications, we lose the need for face-to-face contact yet, 
the very core of being human and many early brain connections are linked with face-to-face 
interactions. Being a teacher means we are a concrete and constant element in children’s lives, 
this allows us to truly make a difference, whether it be academically or spiritually. Teaching 
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is not a profession based on the constant chase for higher profits, which sadly mars a huge 
number of working environments.”

“A positive teacher can help change a young person’s future! Every child matters!”

“Discovering my new passion for teaching later on in my life has made me realise how 
important enriching children’s lives is. I love the idea of inspiring others and being an excellent 
means of support, to guide them into whoever they want to be.”

Some participants expressed a desire to serve disadvantaged or ‘at risk’ students and communities:

“I value the teaching space as a potential method of intervention to provide a safe, consistent 
and positive environment for young people.” 

“What draws me to a career as a teacher is being able to support students who struggle 
academically. Providing them with support and showing them that someone believes in them 
and is there to help them is what drives me to become a teacher.”

“I want change in the gap between aboriginal and non-aboriginal students.”

“Providing children the learning and love that they may not receive in home environment.”

Several participants also mentioned a desire to provide opportunities which were not afforded to 
them as children. For example:

“A chance to give students opportunities that I never had, both in terms of ‘learning for life’ and 
career options.” 

“To provide students with the support and understanding for their individual needs which were 
not always provided to me as a child.”

“I think working and shaping young students to give them quality education is the most 
attractive quality of teaching. Seeing where schools have personally failed me and wanting to 
give students what I never had.”

“As a kid I wasn’t a fast learner and as a consequence I was left behind. My desire as an 
educator is to ensure that all students are nurtured and encouraged and that kids who are like 
I was as a child are not left behind.”

Whilst other participants expressed a desire to ‘pay forward’ knowledge and support which they 
previously received:

“I had amazing teachers who helped turn my life around and I will be forever grateful. I would 
love to do that for someone else.”

“One feature of teaching that I find attractive is the ‘pay it forward’ system. By this I mean, 
teachers are willing to share and collaborate … to build confidence and strength in each other. 
This is important for teacher health and wellbeing.”
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Personal Benefit
Some participants expressed the perceived personal benefits associated with a career in teaching 
were attractive. For example, school holidays:

“The hours and holidays are appealing.”

The variety in teachers’ work:

“I like that teachers use a lot of different skills within their job and that no day is exactly 
the same. I like that teaching allows me to use all my strengths and abilities: organisation, 
creativity, awareness of others, knowledge etc.” 

The opportunity for personal growth:

“I feel that every teacher knows that they are in a challenging profession. We know that it will 
be long hours, hard work and that not every day will be a successful day. 

“Those who teach are always working to become better people, educators, and members of 
the community. It’s always about growth.” 

Also, feeling appreciated:  

“I spent 20 years working in a thankless industry and find that teaching is the complete 
opposite. It is a job where you can see the differences you make while getting thanks from 
students, parents and fellow staff.”

Other participants identified a personal love of learning which they believe could be fulfilled through a 
career in teaching: 

“Working as a teacher would allow me to … enjoy life as an ongoing learner.”

“I believe teaching allows you to use your creativity and personal love of learning as you plan, 
modify, and improve how you teach students the curriculum.”

“I like learning, so I picked teaching.”

Some respondents expressed that a career teaching would have benefits for their own families:

“I think it also helps me in my own home when teaching and playing with my children. They will 
benefit greatly from it also.”

“I believe teaching is a good career choice and works well with having a family.”

Others felt the career opportunities afforded through teaching were attractive: 

“It’s a globally recognised job, in abundance everywhere. Many avenues to explore and teach 
in. Many opportunities overseas with organisations, governments and schools.”
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Poor public perception Excessive workload and 
long work hours

Managing student 
behaviour

Strongly Disagree 8% 3% 3%
Disagree 26% 13% 12%
Neither agree nor 
disagree

22% 16% 17%

Agree 33% 40% 48%
Strongly agree 11% 28% 20%
Total 100% 100% 100%

Table 2: Concerns about teaching as a career (n=387)

“COVID-19 has further increased my pursuit for a career in teaching because teaching is an 
essential job and will be essential through pandemics and problems.”

“Another aspect that is attractive is that it seems like ageism is not quite as big a problem as in 
some other professions.”

Some participants expressed that teaching would allow them to work in an area of the curriculum 
which they felt passionate about. For example:

“I initially just applied because I enjoyed talking about history.”

“I am passionate about sport and health. I enjoy teaching students about sport and health.”

“I have been a private music teacher since I was 17. I have always loved helping my students 
develop their skills and appreciation for their craft. What better way to participate in something 
I love and to pass on my passion and inspire others to follow their dreams.”

“The best part of my job is teaching the children through painting. Painting is my personal 
interest and creativity but I can use it in my daily planning. … The experience I treasure the 
most is their surprised faces when they mix colours and it changes to a new colour. That was a 
meaningful experience for myself and the children.”

Concerns Regarding Teaching as a Career

Quantitative findings: A question focusing on the perceived concerns regarding teaching resulted 
in 68% of pre-service teachers agreeing or strongly agreeing their main concerns were excessive 
workloads/long hours including administrative duties and managing student behaviour, respectively. 
Only 44% of respondents either strongly agreed or agreed that poor public perceptions about 
teaching were a concern to them. See Table 2.

Evaluating the means, the results confirm that the major concerns regarding the teaching profession 
were perceived excessive workload and long working hours (m=3.76), and anticipated challenges in 
managing student behaviour (m=3.70). However, the poor public perception of teaching (m=3.12) was, 
surprisingly, the least highlighted concern among pre-service teachers.  See Appendix 6, Table 5.
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Qualitative findings: When asked about their concerns regarding teaching as a career, 156 participants 
provided qualitative responses. Figure 5 depicts the five main themes revealed in participants 
responses, that is, teachers’ workload and responsibilities, including the sub-themes; workload, 
burnout, student outcomes and teachers’ responsibilities (n=57). Also, teachers not valued or 
respected (n=36), student behaviour (n=34), bureaucratic restrictions imposed on teachers and 
teacher education (n=21) and teachers’ pay and career structure (n=8).

Teachers’ Workload and Responsibilities
In support of the quantitative data, when asked about their concerns around choosing teaching as 
a career, a large number of participants’ responses expressed concern around teachers’ workload 
and long hours of work. This selection of comments illustrates participants’ concerns around teacher 
workload: 

“Above all, I am most anxious that when I become a teacher, due to the huge pressures and 
requirements on teachers, I will lose the ability to be with my own family and participate 
fully in my own life. These pressures and expectations are not accommodated, discussed or 
commended.”

“I worry greatly about the hours, stress and strain of full-time teaching, being a mother to three 
of my own children. I worry that I will not cope. These feelings have been very strong at times, 
almost leading me to drop out.”

“The extensive workload and the lack of support teachers are given plays has a significant 
impact in why a lot of teachers change careers.”

“My concerns are the amount of administrative duties along with parents’ belief that it is 
their right to contact teachers at any given time of the day or night and expect an immediate 
response. Where is the “off switch”? I am seriously considering changing degrees at the end of 
semester.”

Figure 5: Themes: Concerns regarding teaching as a career (n=156)
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In addition, some participants expressed concern around teacher burnout. For example:

“Complete obliteration of our work-life balance is a real concern, teacher burnout is real. Even 
those who stay suffer poor health as a result.”

“Many teachers seem burned out after only a few years in the profession.”

Pre-service teacher participants expressed concern about the pressures and expectations placed on 
teachers. For example, some participants specifically identified pressures around students’ academic 
outcomes: 

“Now that I have progressed to the near-final stages of my degree, the reality of what a teacher 
is has hit me. Having a classroom full of students whom you are responsible for is daunting. 
What if I don’t do a good enough job and half my class doesn’t learn proper spelling, grammar 
or simple maths? If they progress through school with holes in their basic understanding of key 
learning areas it’s my fault.”   

Whilst other participants expressed more generalised anxiety around the teachers’ responsibilities: 

“It is always nerve-racking being responsible for a large group of kids and families. I plan to do 
my best … to overcome the anxiety associated with this task.” 

“The education system is very broken. The expectations placed upon teachers to reach 
unrealistic standards are disturbing.”

“Will I ever do a good enough job for my students?”

“The public expectations of teachers are getting ridiculous.”

Teachers are not valued or respected
A large number of the participants commented about concerns that teachers are not valued or 
respected in the community. This selection of comments illustrates participants’ concerns around the 
public perception of teachers:

“Teachers are not given the professional respect they deserve for the work, care and extra 
duties they perform. We are often spoken over and subject to scrutiny by people outside of the 
profession who do not carry our skills or experience.”

“I don’t think teachers are given respect from the government who continually berate them 
for low levels of students’ performance and then continue to pile more workload on to ‘fix’ 
the problem, and very little consideration is given to teachers professional opinions. These 
negative views are then carried through the media.”

“Public perception was one of my main “cons” when choosing to pursue a teaching career. I 
didn’t want family, friends and the community to “look-down” on me. I feel that teachers are 
often perceived as unintelligent!”
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“I have actually taken a break from study at the moment, because I am not sure if I could ever 
work for such a broken system in a country that devalues education so much.”

Participants expressed that a lack of respect from the parents of their students, as well as a 
perception that parents were not prepared to accept some responsibility and work collaboratively 
with teachers to support students was of concern to them: For example:

“One of my concerns about teaching is dealing with the parents of students. I know a lot of 
people believe ‘their child can do no wrong’ or believe the teacher isn’t doing enough if the 
child is behind or struggling.”

“Parents (generally) view teachers either as their baby sitter or a personal tutor.  It concerns me 
that parents do not appear to accept some responsibility for their child’s education citing either 
(a) It’s your job or (b) I pay my school fees so it’s your job.”

“The disrespect for teachers can be terrifying. Teachers receive verbal and physical abuse from 
students or parents because they are blamed for the students’ results.”

“Teaching seems to be a profession that is constantly under scrutiny on whether we are doing 
the right job or not. Parents no longer reflect on their parenting or on their child’s behaviour 
instead, they project blame onto the teacher and school where sometimes it isn’t warranted.”

Managing Student Behaviour
Many pre-service teacher participants indicated that managing student behaviour was one of their 
main concerns about choosing teaching as a career, expressing feelings of anxiety around managing 
student behaviour. For example:

“I worry mainly about having the confidence to manage behaviour.”

“I hear a lot about some children being hard to manage and the stress that comes with it, 
which is quite nerve-racking.”

“I’m concerned about being overpowered by a student or breaking down in front of students 
and not being able to handle my duties.”

Other participants expressed concern that the time needed to manage student behaviour would 
impact on their ability to teach, and their longevity in the teaching profession:

“I worry that I will not be able to meet curriculum requirements in the classroom due to 
spending so much time managing difficult behaviours.”

“I love teaching but I also worry that I will spend more time on managing student behaviour 
than teaching. Many young or new teachers leave the career not because they fail to teach but 
because they are tired from managing too many non-teaching things.”

Some participants believe that managing student behaviours is more challenging for teachers now 
than has been previously:   
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“I believe that, as a generalisation, children these days have less respect for their elders and 
feel entitled to do what they want to do. For this reason, I believe that managing student 
behaviour is a significant and challenging part of the teaching profession in comparison to 
what it would have been a generation ago.”

Whilst some participants expressed a lack of support in developing their behaviour management 
skills:  

“I had trouble on two professional placement experiences with behaviour management; it 
stressed me out enough that I have transferred to a non-placement education degree. I feel I 
am not yet prepared to teach to the best of my ability because of my ‘un-education’ on how to 
use positive behaviour management practices in teaching.”

Other participants felt optimistic that by the end of their degree they will have developed the 
necessary classroom management skills and strategies: 

“Student behaviour is a concern but, I am confident I will have some tools and strategies to 
support me at the end of my degree.”

“I am currently concerned about managing student behaviour but, I am still learning and have 
years to go. By the time I finish my course hopefully I will have the knowledge and training and 
would answer this question differently.”

Bureaucratic restrictions imposed on teachers and teacher education
A number of participants expressed that the large number of bureaucratic requirements imposed 
upon teachers was one of their main concerns about choosing teaching as a career. For example:    

“Schools are becoming too micromanaged, standardised and data driven.”

“The administrative and curriculum load is overwhelming and highly disincentivising.  I have 
three other degrees in regulated professions (veterinarian and solicitor) and the requirements 
they have to remain registered and employed pales when compared to what is required for 
teachers.”

“The intense expectations from so many different levels of governance e.g. the principal, AITSL, 
teaching standards, the curriculum, along with parental expectations. It seems too many balls 
to juggle and too many “Masters” to please... along with the most important, being children’s 
learning outcomes and relationships.”

“I am so motivated by the idea of sharing my love of learning and personal growth through 
education/knowledge with kids, but I’m not confident that this ‘love’ and energy could 
be sustained against the backdrop of administrative burdens and unrealistic curriculum 
requirements. I am reconsidering completing my teaching degree.”

Participants also expressed concern at the ‘Literacy and Numeracy Test for Initial Teacher Education’ 
(LANTITE) requirement. To illustrate: 

“I think a lot of people are scared of the Literacy and Numeracy test, I know I am. …These tests 
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add a lot of stress for students and sometimes students even need to drop subjects to study 
for the tests. This leads to a longer time to finish the degree and a longer time until you can 
actually get a job.”

Teachers’ pay and career structure 
Some participants expressed concern that teachers’ pay did not accurately reflect their workload and 
responsibilities: 

“Teachers are over worked, underpaid and doing it for the love of it, which in turn makes it 
hard to fight for higher pay rates.”

“Teachers need to be paid honestly for the work they do instead of being paid very poorly and 
not being recognised for the value of the work for the betterment of the children of Australia.”

A few participants raised concerns around a lack of leadership and career progression opportunities 
for teachers: 

“My major concern is the limited opportunity to progress, especially as a secondary teacher. 
There aren’t too many leadership roles (in comparison to the number of staff) in most schools.”

“I’m primarily concerned about the depth of versatility this career path offers. It feels quite rigid 
in terms of development.”

Reasons People do not Choose Teaching as a Career

Quantitative findings: Pre-service teachers were asked to indicate the extent to which they believed 
statements relating to why people do not choose teaching as a career. The top two reasons people 
do not choose teaching as a career related to low pay and perceptions that teaching is a difficult job. 
Particularly, 59% of respondents either strongly agreed or agreed that people shy away from teaching 
because of low pay and 56% either strongly agreed or agreed that it is a difficult job. However, only 
a few respondents (20%) either strongly disagreed or disagreed that people shy away from teaching 
because of lack of support from students’ parents. See Figure 6.

Figure 6: Reasons people do not choose teaching as a career (n=387)



38

Teaching is a challenging profession
Participants expressed a belief that the perception of teaching as a challenging profession deterred 
many people, including school leavers, from pursuing a career in teaching. Typical comments 
included: 

“I believe teaching is looked at as being a difficult job that doesn’t pay well. Teachers deserve 
greater respect from community and parents as I don’t think they know how much time and 
effort is put into teaching their children and the preparation required.”

“The pressure of being judged by several key stakeholders is daunting.  There are so many 
different expectations from different stakeholders, it can be hard to manage them all when in 
reality we should be focusing on meeting our students’ needs.”

“Do not choose teaching as a profession due to the amount of paperwork and professional 
development required, the red tape to get funding for classrooms ends up with teachers 
paying for resources out of their own wage.”

“For those of us with a bit of life experience, we, rather cynically, understand the restrictions, 
scrutiny, and bureaucracy imposed on the teaching profession.”

Comparison of mean scores (see Appendix 6, Table 6) revealed that low pay (m=3.62) was construed 
as the most significant factor inhibiting peoples’ selection or adoption of a teaching profession 
followed by the perceived difficulty in doing the job (m=3.41). The least likely reason for people not 
choosing teaching as a career was a perceived shyness of speaking in front of a class (m=3.14). 

Qualitative findings: When asked to suggest why people, especially secondary school students, do not 
choose teaching as a career, 111 participants provided qualitative responses. Figure 7 depicts the four 
main themes revealed in participants responses, that is, teaching is a challenging profession, including 
the sub-themes; workload, pay and working with children (n=69). Also, teachers are not respected, 
including the sub-theme ‘fall back option’ (n=27), initial teacher education courses (n=11) and teaching 
requires maturity (n=4).

Figure 7: Themes: Reasons people do not choose teaching as a career (n=111)
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Some participants specified the challenging nature of teachers’ workload as a reason why people do 
not choose a career in teaching. For example:

“The biggest issue is the workload. By which I mean the number of classes I have to teach. 
I would like to make lessons interesting, but I do not have enough time. I have to prepare 
lessons for six separate subjects. None are duplicated. Four of them are five lessons each 
per week. Only one is four lessons per week. I have six spare lessons per week to do this in, 
during which I am also expected to mark, research to stay current and plan to differentiate 
classes. I also have a pastoral care class everyday. It is impossible. I end up doing most of this 
preparation at home, which means I have less time for my own family, very little time to relax, 
and I am permanently exhausted. It is not sustainable and I am currently looking for alternative 
careers.”

“Teachers are unable to take random days off and are locked into certain times of the year for 
holidays.”

Other participants identified teachers’ pay as discouraging some people from entering the profession. 
To illustrate:

“The lack of pay is more the fact that the pay does not reflect the actual work hours. i.e if we 
only worked 40 hours a week, then it would be great, at 50-60 hours, it’s woefully low.”

“When you take into account the hours teachers work, we don’t get paid nearly as much as 
non-essential workers who have shorter and less expensive courses. I’m not doing teaching to 
get rich.”

“Teaching is a profession that is portrayed very poorly in the media, partner that with the low 
wages compared to careers with similar qualification requirements and workloads, and it 
makes a lot of people feel that teaching is not worth doing.”

“Teachers don’t seem to be rewarded for career progression as much as private sectors due to 
the relatively flat hierarchy.”

Participants also identified working with children as a challenging aspect of teachers’ work that could 
deter some people from considering a career in teaching. For example:  

“A factor may be willingness and capacity for working with children.”

“I believe that a deterrent may be the management of student behaviour.”

“I think part of what turns off current high school students from teaching is the adversarial 
nature that can exist between teachers and students …this dynamic can become increasingly 
fractured and hence can eliminate any desire a student had towards the profession.”



40

Teaching is not a respected profession
Many participants cited various ways in which a lack of respect for teachers manifests in Australian 
society as reasons people do not choose teaching as a career. For example:

“The community stigma of low pay whilst having high responsibility is in my belief that teaching 
is often not a primary career choice post high school.”

“Teachers in Australia are not valued to the same extent as in other cultures, such as Finland 
and East Asia.”

“The media image of teachers may also cause students to not follow this career path.”
“Teaching is never encouraged as one of the ‘big’ and ‘important’ careers like Law and 
Medicine.” 

“Public perceptions of teachers are: (1) You get lots of pay and lots of holidays, (2) It’s not that 
hard - you just recycle an old lesson plan, (3) You get to leave at 3pm when the bell sounds.”

Participants comments also indicated that teaching is often seen a ‘fall back option’ and not a career 
of choice for many. To illustrate:

“Teaching, like nursing, is often seen as a course that you do when you can’t get into anything 
else. The low entry requirements make it an easy access course for people who don’t want to 
do it … that’s what gives the profession a low reputation.”

“I believe it is the lack of respect for the profession in the wider community that leads to the 
perception of teaching as a ‘fall-back’ option. [This perception] causes students to think; ‘If I 
get an ATAR in the 80s or 90s, I should be doing something more worthy of my intelligence.’ 
[Students are advised] ‘Why would you teach chemistry when you could be a pharmacist who 
earns double?’ or, ‘Give this a go and if it doesn’t work out you can always be a teacher’ also, ‘If 
you really want to teach, be a university professor.’

“High achieving students can be discouraged from pursuing teaching because they are made to 
feel their skills should be used in high paying professions.” 

“The public perception of teaching as a fall back job or you weren’t smart enough for anything 
else is a setback to entering the career.”

Initial Teacher Education Courses
Some participants felt the study requirements to become a teacher were off-putting to people who 
may otherwise consider teaching as a career. Comments included:

“I feel that the main reason people do not choose teaching as a career is due to the four-year 
university degree that is required to become a teacher.”

“It is financially straining having so many professional placements. Most work places will not 
allow that much time off which means that pre-service teachers can be unemployed for up to 3 
years just to complete placement units.”
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“Needing to complete the LANTITE test to finalise the course is EXTREMELY scary, containing A 
LOT of pressure and doubt whether I can pass it or not.”

Maturity Required for Teaching
A few participants identified that teaching requires a level of maturity that some school leavers may 
not possess:

“I believe it’s an age issue in which students straight out of school aren’t mature enough, or 
have the life skills.”

“I never even thought once about being a teacher until halfway through my first semester 
of Business Management. Someone had to sit me down and tell me that I’d be an amazing 
teacher for me to even consider it. I was 21 when I started my undergraduate, I don’t think at 
18 teaching would have been an option for me.”

“A lot of high school students don’t want to work in the classroom setting or school 
environment, they want to work in a new and different environment.”

Personal Traits to Move Beyond Negativity

Quantitative findings: The negative narrative of the teaching profession is espoused in frequent media 
(Edling 2015) and political (Bahr, Graham, Ferreira, Lloyd & Waters 2018) reports portraying a bleak 
outlook of the profession in disarray. Thus, respondents were asked to rank the personal traits that 
enabled them to move beyond the negative commentary and choose to become teachers (see Figure 
8). 

Figure 8: Personal traits to overcome negativity (n =387)
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The results show a high incidence of respondents who intimate the importance of personal traits. 
93%, 92%, 91% and 90% of respondents either strongly agreed or agreed that top personal traits 
that helped them overcome negativity were a desire to make a difference in peoples’ lives, a passion 
for teaching, enthusiasm for teaching and a view of teaching as a challenging career, respectively. 
However, only 74% of respondents either strongly agreed or agreed that they were not bothered by 
other’s opinion about teaching. 

Analysing the means indicates high perceptions of personal traits as coping mechanisms for the 
dealing with negativity (see Appendix 6, Table 7). Desire to make a difference (m=4.49), passion for 
teaching (m=4.48) and enthusiasm for teaching (m=4.43) remain the top traits to deal with negativity. 
Not bothered by others’ perceptions of teaching remained the least important trait to deal with 
negativity though the mean score was largely high (m=4.02). 

Qualitative findings: When asked to suggest the personal traits that helped them to move beyond 
negativity about the profession and choose teaching as a career, 76 participants provided qualitative 
responses. Figure 9 depicts the four main themes revealed in participants responses, that is, viewing 
teaching as a meaningful and rewarding profession (n=30), desire to help children (n=22), life 
experience (n=19) and not being influenced by other people’s opinions (n=5).

Rewarding and Meaningful Career
Participants expressed that they believed teaching to be a career which they would find personally 
rewarding, meaningful and enjoyable. For example: 

“Teaching is challenging, and requires constant learning for improvement. Teachers must 
constantly evolve to meet changing needs of society and the needs of each new cohort. I think I 
will enjoy that.”

“I see teaching as an incredible challenge with the potential to be a very rewarding career by 
helping others.”

“Education is changing and I am excited about being part of the new face of 21st century 
teaching.”

Figure 9: Themes: Personal traits to overcome negativity (n=76)
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“I recognise my character traits in the teachers I am meeting, this gives me strength to know 
that this path is for me. I need a career that is constantly evolving, and has a strong emphasis 
on research. I am confident that teaching will be a challenging, creative and rewarding career.”

“The desire to teach came organically and developed through life experiences. After working in 
the corporate world for 15yrs and facing redundancy, I felt like an insignificant small cog in a 
big machine. I wanted to feel like what I did as a person actually mattered.”

Desire to Help Children
Also supporting the quantitative findings, when asked about the personal traits that had helped 
them to move beyond negativity about the teaching profession and to choose a career in teaching, 
participants indicated that a desire to help children was one of their key traits. Participants’ comments 
included: 

“Teaching provides the greatest scope for improvement and making a real difference in 
students’ lives and futures.”

“I am definitely a bright eyed pre-service teacher ready to make a difference! I hope I keep this 
same positivity when I am a practising teacher.” 

“I would like to do my best and be a great teacher so that I know the children in my classroom 
are safe, loved and valued. This is me doing my part.”

“I have worked in the corporate world for over 11 years. There is little to no chance to make a 
positive impact on the community. Teaching provides an opportunity to give back, both in the 
short term and the long term. I want to make a difference I want to challenge myself and I want 
to be able to make a difference in a child’s life.”

Life Experience
Participants also noted that their life experiences helped them to overcome negativity and choose 
teaching as a career. For example: 

“My career as an educational support officer provided many opportunities to see that teaching 
is an area that I am talented in. Becoming a teacher will give me a broader impact on these 
students.”

“I only realised my passion for working with young people throughout my career as a social 
worker. I also realised that … I wanted to be able to make a significant positive impact. This is 
how I arrived at teaching.”

“My own perceptions of teaching had to first be changed. I began working in a school and 
realised how much work and dedication the teachers put into their classes and had so much 
respect for them. I also saw how fulfilling it could be plus the impact a teacher could have on 
the students and their direction as learners and future members of society.”

“The negative comments hurt. They cut really deep and bring tears to my eyes. The only thing I 
can do when I see or hear negativity about teaching is remind myself that those people clearly 
don’t know any teachers, and that the work I do matters only to myself and my students.”
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Greatest Influence in Choosing a Teaching Career

Quantitative findings: This segment of the survey sought to find out the people that have a significant 
influence on pre-service teachers making the decision to follow a teaching career. Most respondents 
(72%) either agreed or strongly agreed that their decision to undertake a teaching career was 
influenced by a teacher they knew, and 51% indicated they were not influenced by the Careers 
teacher. The results are at Table 3. 

The means distribution highlight that importance of other teachers (m=3.9) and partners (m=3.04) 
as the most important social influencers for pre-service teachers adopting a teaching career while 
careers teachers/counsellors (m=2.55), friends (m=2.89) and parents (m=3.0) are the least influential 
people in respondents choosing a teaching career.

Qualitative findings. When asked who had the greatest influence on them choosing teaching as a 
career, 173 participants provided qualitative responses. Figure 10 depicts the four main themes 
revealed in participants responses, that is, family and friends (n=61), teachers (n=58), previous 
experience working with children (n=28) and not being influenced by anyone else (n=26).

Figure 10: Themes: Greatest influence on choosing teaching as a career (n=173)

Table 3: Influencers on choice to become teachers (n=371)

Teachers I 
know

Parents Friends Partner Careers teacher

Strongly 
Disagree

3% 10% 11% 16% 24%

Disagree 7% 22% 30% 20% 27%
Neither agree 
nor disagree

18% 35% 30% 30% 31%

Agree 37% 21% 23% 18% 12%
Strongly agree 35% 12% 6% 16% 6%
Total 100% 100% 100% 100% 100%
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Family and friends
Many participants’ stated that their families and friends had the greatest influence on them choosing 
teaching as a career. This was often enacted though being brought up in a family of teachers, for 
example: 

“I have always wanted to be a teacher. My grandmother was a teacher and has been a strong 
influence on my decision making.”

“I come from a long line of teachers, a distant relative was one of the first females to graduate 
the University of Auckland. My family, friends, and everyone in between supported me and 
encouraged me from the start to the finish.”

“My Dad was a teacher for over 30 years and I really look up to him. My younger sister followed 
in his footsteps and now I am on that path too.”

“My dad became a high school teacher at the age of 34 and a principal of a small school at 
45. He made a huge impact on the students he taught. I first started university in 2015 to 
become an accountant but dropped out at the start of second year because I wanted to make 
a difference in peoples’ lives like my dad. This year as I start my degree in Primary school 
teaching.”

Or, participants’ family and friends encouraging them to pursue a career in teaching. To illustrate:

“I’ve always loved children and wanted to work with children but there was no time to study. 
My partner pushed me to pursue a career in teaching after seeing how dissatisfied I was 
working in a corporate environment.”

“My parents send me here far from my home country to study and fulfil my dream to become 
a teacher.”

“I always knew I wanted to be a teacher, but I found a career with the public service and felt 
that I had a responsibility to my children and family to keep going. It was my son who helped 
me to find the courage to leave the public service and follow my passion.”

“I was inspired to become a teacher after my first child started school and I saw the difference 
a supportive and caring teacher can make in a child’s educational growth.”

Teachers
In line with quantitative findings, when asked who had the greatest influence on their decision to 
choose teaching as a career, a large number of respondents indicated that one of their own teachers 
had been a great influence. In particular, participants’ reflected on teachers who were passionate and 
caring and made a difference in their lives. This was illustrated in comments such as:

“The people who had the greatest impact on my decision to pursue a career in teaching were 
my own teachers. I always admired teachers who inspired me with their knowledge, passion 
and excitement for their subject. I was fortunate enough to be enriched with numerous 
teachers that did just this, all in their own style, but all with a great effect on my willingness and 
desire to study and enjoy their subject.”
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“I was truly inspired by many teachers at my school, not only in the classroom, but also with 
the many things that they do for the community and beyond.” 

“The teachers who I will never forget helped me to realise the powerful positive impact that I 
too can make on my students.”

“My youngest brother has Down syndrome and went to a special school. All of the teachers 
wanted to make a difference to him, they really supported my family. When he graduated my 
family felt like we were back to square one, we had so much support but we didn’t notice until 
after he graduated.”

“The teachers at my high school were the most inspiring because they all seemed to love their 
jobs and always found interesting ways to teach.”

“There have been two teachers which have been my key sources of inspiration. One inspired 
me through not only her knowledge but, effort to help students inside and outside of the 
classroom, always putting in extra time to build strong personal connection with students. The 
second one inspired me through her endurance, the class environment was tough and many 
students didn’t show effort to learn however, she continued to motivate them and pushed 
each of her students to do their very best.”

“I have always had a passion for art and loved how passionate my art teachers were at both 
primary and high school. They were crazy, but they were engaging and inspiring. That’s who I 
want to be.”

“Famous teachers like Eddie Woo.”

“I had a wonderful teacher who absolutely changed my life - so I am deeply passionate about 
the power of a teacher to change a child’s life.”

Previous Experience Teaching or Working with Children 
Some participants speculated that previous experience teaching or working with children had 
influenced their decision to choose teaching as a career. To illustrate:

“I started coaching dance during my Year 12, I found working with kids was super fun. I’m 
smart, my grades have always been really good, so my whole life I’ve been told to be a lawyer, 
or a doctor, or some high paying, high ATAR job. My mum laughed and told me I was too smart 
for teaching, and that the only reason I would want to be a teacher was for the long holidays.”

“I spent five years working in a remote Indigenous community. After volunteering at the school, 
I knew that my heart lay in teaching, especially in an Indigenous setting.”

“I chose teaching as a career as I am already working within the school system as an 
instrumental music tutor.”

“Doing work experience at a school and helping my friends in class that made me consider 
teaching.”
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“Working as a social worker I have realised that I prefer working with, and making a difference 
with youth directly. In teaching I can impact more students.”

No influencers
A few participants affirmed that their decision to become a teacher had not been influenced by 
anyone else. Comments included:

“I was brought up in a foster home from the age of eight. My mother was a prostitute and a 
drug user. My dad physically abused me, has bipolar, abuses drugs and alcohol. When I look in 
the mirror I remind myself I am worthy, I am intelligent and I will pursue my dream to become 
an positive teacher. I will be the first graduate in the history of my family and I made one 
promise to myself - I will never follow the footsteps of parents. I will have a real job and work 
in an industry I love best. I will inspire all children who come from violent or difficult families / 
backgrounds to have hope, feel worthy and be optimistic about the future. As their teacher I 
will support each child to achieve their goals. The toxic people who surround us do NOT define 
who we are as a person. If you put your mind to it, you can achieve anything.”

“I was my own influence. As a person who did not strive to their fullest potential in High School, 
I have taken it upon myself to ensure that I am able to identity students like myself, and be 
able to impact their learning to allow them to do better.”

“I think I had the greatest influence on myself. I didn’t get a lot of encouragement from my 
friends, who are mostly social workers and don’t respect the teaching profession.”

 “As I was dissatisfied with my previous corporate job, I completed a personality-trait inventory 
with a psychotherapist. This helped me choose the teaching profession.”

How to Encourage People to take up Teaching as a Profession

When asked how to encourage people (especially secondary school students) to take up teaching as 
a profession, 170 participants provided qualitative responses. Figure 11 depicts the five main themes 
revealed in participants responses, that is, highlight the value of teachers and teaching, including the 
sub-themes; making positive change in children’s lives, education and society, better understanding 
of teachers’ work, ‘follow your heart’, teachers are the best advertisement for the profession, maturity 
and improve the public perception of teachers (n=100). Also, provide greater support for teachers, 
including the sub-themes; pay, student behaviour, workload and career (n=38), careers expos (n=14), 
changes to initial teacher education, including sub-themes; Australian Tertiary Admission rank (ATAR), 
and Literacy and Numeracy in Initial Teacher Education (LANTITE) (n=13) and peer mentoring (n=5).
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Figure 11: Themes: How to encourage people to take up teaching as a profession (n=170)

Highlight the value of teachers and teaching
When asked for ideas around how to encourage people, especially secondary school students, to 
take up teaching as a profession, many participants indicated that highlighting the value of teachers 
and teaching would be helpful. Examples of the value of teachers and teaching include an ability to 
facilitate positive change and make a lasting difference in children’s lives: 

“I think on a basic level, good teachers are those who care. If you care and want to help other 
people, teaching is a profession where you can improve someone’s’ life.”

“The value of working hard to guide another group of people to achieve their goals is really 
important. This is one of the few unique jobs in the world which has that potential.”

“If you are looking for something that has the potential to make a real difference in a young 
persons’ life - then this is the best choice you could make.”

“If you want to be a child’s hero and help them to believe that they can achieve their goals, then 
teaching is the industry you should be working in.”

“You not only teach the curriculum but you help to shape students’ lives and create lasting 
memories for them.”   

“My desire to become a teacher came from a love of helping people. Teachers can be life 
changing for their students. It is a great responsibility and a great privilege.”

As well as making a difference to the lives’ of children, many participants explained that teachers are 
afforded an opportunity make positive differences in both education and society. To illustrate: 

“If you think you can positively contribute to the betterment of the world … become a teacher.”

“If you want to make a difference [in education] there is no better way than through teaching. 
If you don’t like how your teachers taught you, then you can bring a fresh new approach to 
teaching.”
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“Those who want to lead the future leaders should teach.” 

“Teachers have the opportunity to [elevate] society into the future.”

Many participants felt that there could be a greater emphasis placed on the positive aspects of 
teaching, such as: 

“Talk more about the different aspects of teaching e.g. connecting with students, going on 
camps, empowering kids and inspiring kids to learn.”

“Emphasise the teamwork - you’re not in it alone.”

“Teacher training really does take you from zero to hero.”

“Teaching is a stable and noble profession where you can change lives and be a rock to those 
who have none, a career that will always be required.”

“You get instant gratification from teaching. Unlike some profession where people need to 
compete to survive, the teaching profession is very cooperative. Also, there is less pressure to 
conform and more room for teachers to be themselves.”

In addition, provide more information about teachers’ work. For example:

“It would be good to explicitly explain what being a teacher is. When I was considering my 
career in year 12, I was on the fence about teaching because I didn’t fully understand what 
teachers do.”

“More awareness of what a teacher’s job actually looks like day to day.”

“The times have changed and education has changed drastically. People need to remove the 
‘When I was in high school’ mind set.”

“The reason for such a large drop out of pre-service teachers, especially after the first 
placement, is the lack of knowledge and understanding of what it truly means to be a teacher.”  

Many participants expressed a belief that teaching is a passion or a calling. They appealed to people 
who felt this passion to ‘follow their heart’. To illustrate: 

“Listen to your heart and follow your dreams.”

“I believe teaching is a calling.”

“Teaching is about passion, a love for learning.”

“Teaching is something you don’t choose to do. It is a need and a want.”
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A few participants surmised that teachers themselves are the best advertisements for the profession: 

“For myself the decision to become a teacher was for the most part was through being inspired 
by my own teachers. Their passion for teaching and for their subject was inspiring. I believe 
this is the key to encouraging more students to pursue a career in secondary school teaching.”

Many participants did not think that we should be encouraging school leavers to take up teaching. 
These participants felt that teaching required a level of maturity and life experience. For example: 

“Teachers need life experience. I don’t think [school leavers] should take up teaching.”

“I feel that people need to get some life experience before they make a decision to study 
teaching.”

“While I personally believe that it is one of the best and most important jobs,  I think that most 
people are turned off by teaching because, by the time 13 years of schooling is up, most want 
out of that environment and are ready to move on to something more of their interests, that 
hasn’t been so quite repetitive. This is rather a common reason why people avoid teaching as a 
career choice.”

“I think year 11 and 12 students can be so ambitious and can get lost or feel pressured to 
choose something like I did. I hated accounting but I did it because I was good at maths. Even 
though I received distinctions and high distinctions through my first year, I didn’t enjoy it. I 
think it takes a few years of living in the real world and becoming a mature adult to figure out 
what you actually want to do, especially becoming a teacher.”

Finally in this section, participants concluded that improvements in the public’s perception of teachers 
would encourage more people to take up teaching as a career. Comments include:

“If teaching was treated like in Scandinavian countries where you have to receive top marks to 
get in, and teachers are genuinely respected then maybe more people would be interested in 
it.”

“The media and the government need to STOP reducing teachers to ‘child-minders.’ This kind of 
language is utterly degrading.”  

“Pose teaching as an enticing and prestigious career option.”

“There probably needs to be a shift in the perception of the profession of teaching in terms 
of the prestige it carries. I would say teaching is quite a few rungs down the ladder from 
professions like medicine and law. Making the financial remuneration commensurate with the 
time and skill required to teach well would also help.”

“Teaching needs to be seen as a profession.”
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Provide greater support for teachers
Participants believed that providing greater support for teachers may encourage more people to take 
up teaching as a career. For example increased pay for teachers: 

“The pay needs to increase, which will make it a course that is higher in demand. That will bring 
up the entry requirements, which will bring in smarter people.” 

“Increased pay that can cover the extra stress and the extra working hours teachers put in 
beyond school hours.”

“Increase pay, this will increase status, or at least perceived status.”

“Improved pay scales compared to other professions would encourage more males to be 
engaged in the profession.”

Also, increased governmental support for teachers, especially in relation to managing student 
behaviour, the administrative workload and the focus on standardised test results as the most 
important outcome of schooling:

“When people see their teachers are happy and enjoying their jobs because they are 
supported, people will naturally want to become them. People don’t want to grow up to be 
grumpy old chemistry teachers or crazy angry Mrs Smith from grade 5. They want to grow up 
to be calm, controlled, inspiring, Miss Honey.”

“If stricter penalties were introduced for student’s bad behaviour, I think more people would 
choose teaching.  There needs to be a strict, swift line on abuse directed at teachers.”

“Reduce the administration burden and change the view of teaching from the outdated 
transmission style of teaching to dynamic, partnered learning.”

“Create fun in learning again and encourage all students to try rather than school just being 
about results and grades.”

Participants identified teaching career stability and progression as factors which may encourage 
people to take up a career in teaching. To illustrate:

“Teaching has guaranteed job prospects and opportunity for advancement”

“The opportunities to teach in schools overseas.” 

“There will NEVER be a shortage of work opportunities, which is rare in this day and age. It 
is a profession that is transferable to work and live overseas, there are a lot of pathways if 
they decide to specialize like LOTE, art, PE or to continue towards something like childhood 
psychology. If they ever decide to have a family, teaching fits with your children, which again is 
rare and can be tricky and expensive to manage especially for all the school holidays.”

“There is a lot of relief work which is very well paid and allows to have a flexible working 
timetable.”
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Careers Expo 
Many participants expressed that there needs to be more information about teaching as a career 
option provided to students at school. To illustrate: 

“I think you need young teachers of either gender to go to the schools and speak to the 
students about pros and cons of being a teacher.  It could be part of a careers day or careers 
week where the students are exposed to a number of different future job opportunities.”

“Some sort of information seminar for students thinking about a career in education would be 
beneficial.”

“Teaching as a profession needs a dynamic presence at careers fairs.” 

“Have more university students studying teaching going along to high-schools and speaking 
about teaching.”

Changes to Initial Teacher Education
Some participants believe the ATAR required to gain entry into initial teacher education courses could 
be raised, which would increase the social status of teaching and encourage more secondary school 
students to consider teaching as a career. Comments include: 

“Many people believe it is beneath them to become a teacher, especially because for some 
courses the entry mark is low and if they achieve a high ATAR, they feel they should be doing 
‘better’.”

“Teaching is a profession, so perhaps the bar needs to be lifted in terms of the ATAR required 
to get into the courses so that it doesn’t appear to be something you just apply to in order to 
get into uni.”

Other participants stated that the literacy, numeracy and aptitude requirements of initial teacher 
education courses should be dropped. For example: 

“Experienced teachers who come from overseas face a lot of hurdles to get registration. These 
should be relaxed.”

“I think the ‘Literacy And Numeracy Test Initial Teacher Education’ might scare some secondary 
students from doing teaching. So possibly make known the support they will receive.”

Peer Mentoring
Some participants expressed that providing secondary school students with teaching experience 
through a peer mentoring program may help encourage people to consider teaching as a career. One 
such comment was:

“It would be great to have a program in every secondary school where students are supported 
to mentor and help some junior learners at a sister primary school to give them some 
experience of teaching.” 
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What could Help to Improve Peoples’ View of Teaching as a Career?

When asked what could help to improve peoples’ view of teaching as a career, 143 participants 
provided qualitative responses. Participants expressed a belief that more positive news stories about 
teachers would facilitate improved public perception of teachers, a better understanding of teachers’ 
work and the impact teachers have on students’ lives. Participants asserted that the portrayal of 
teachers in the media could be more positive. For example: 

“Showing teachers in a better light in media.”

“More positive stories about caring and supportive teachers.”

“If parents heard more of the ‘good stories’ about teachers, I believe they would be more likely 
to encourage teaching as a career choice.”

Also, that facilitating a better understanding of teachers’ work through the media would improve 
peoples’ view of teaching. To illustrate: 

“Improved understanding that teaching is a hard job which requires specialist skills.  Currently, 
no one really seems to understand what it is that teachers are actually trained for.”

“My parents and grandparents still have a very outdated view of primary education. They 
would have been more supportive initially if they knew how teaching has changed throughout 
the years.”

“If they could see the daily life of a teacher, and all the small things that teachers do that the 
public is not aware of, then they would gain more respect for the work that teachers do.”

“The skill of teaching needs to be recognised and acknowledged in its own right, not just the 
level of content knowledge of a certain area.”

Participants suggested that the media could also focus on the positive impact which teachers have on 
students’ lives. For example:

“Knowing the true value of teaching. Education is about transformation and liberation, and in 
being part of it, we can help and be of service to others.”

“Seeing the difference that teachers make in the students’ life and learning.”

Covid-19 Pandemic and Perceptions 

When asked if the COVID-19 pandemic has affected the public’s perception of teachers and their own 
views about pursuing teaching as a career, 140 participants provided qualitative responses.
Participants expressed hope that as a result of the pandemic, people will have a greater 
understanding of and appreciation for teachers.

“I hope that the COVID-19 situation has put the contribution of teachers into a new light, now 
that people are realising what a difficult job teaching can be.”
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“People who are homeschooling their children have a whole new appreciation of the 
challenges associated with teaching. I imagine they can see how the difficulties they are facing 
are multiplied many times over by having 30 different kids in the classroom, all at different 
levels and with different needs. Mostly, I think the public has become more appreciative of 
teaching as a profession and sympathetic to the plight of teachers.”

“I hope it has effected the public perception positively and that parents and others have seen 
how much effort and dedication teachers put into their classes and how seriously they take 
their role in the lives of their students.”

“Yes. I think there is an overall higher respect for teachers in the community. People 
acknowledge how hard they work and how quick they have to adapt to changing 
environments.”

When asked if the COVID pandemic has affected their own views about pursuing teaching as a career, 
the majority of participants indicated that the pandemic has strengthened their desire to teach. 
Comments included: 

“It has shown that teachers are an essential part of society and without schools and teachers, 
some parts of the community suffer.”

“It has shown me that teachers are so important and that they have such an influence on the 
community and children’s lives.” 

“More than ever, society needs people like teachers to help build the future for our our 
children.”

“It has made me more aware of being flexible and responding to crises such as this.  It has also 
made me consider ways that technology can assist in the classroom.”

However, some participants indicated that due to the pandemic, they are now having second thoughts 
about a career teaching. Comments include: 

“I don’t want to teach now due to the work load.”

“I think many will have realised the deafening lack of support and imbalance of funding that 
this pandemic has exposed. I think most clever people would not choose teaching in the face of 
a new climate that will probably feature more pandemics and more hierarchal inadequacies.”

“It mostly just confirmed my belief that teachers are under-valued and poorly supported by the 
government.”

“I do believe it has persuaded many in the teaching profession to change their career plans and 
not remain a teacher because of the work pressure and lack of respect for the profession as 
educators of children.”
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Discussion

Next we discuss the emergent findings from the data analysis.

Attractive Features

The findings from this study are in line with empirical literature. Gore, Barron, Holmes & Smith 
(2016), investigating features attracting teachers into the profession in Australia, find the top three 
reasons related to their love for children, wanting to facilitate children learning, and a love of teaching. 
However, teachers are least likely to be drawn to the profession because of perceived extrinsic 
rewards. Thus, in line with extant literature, intrinsic motivations, and altruistic personal rewards 
may be more important factors drawing people to follow a teaching career (Gore et al. 2016). Similar 
findings are reported by Bergmark, Lundström, Manderstedt & Palo (2018), also by Mayer, Doecke, 
Ho, Kline, Kostogriz, Moss, North & Walker-Gibbs (2014) who contend that in Australia, approximately 
90% of graduate teachers joined the profession for altruistic reasons while only 32% were influenced 
by remuneration or reward conditions. 

To some extent these findings complement and align with contemporary research into the teaching 
profession in Australia. The most recently concluded TALIS report highlights that a high proportion 
of Australian teachers (67%) are satisfied with their financial remuneration (OECD 2020). Similarly, in 
a study on perceptions of the teaching profession in Australia it was observed that less than 3% of 
teachers intending to leave the profession mentioned salary or remuneration as a cause (Heffernan, 
Longmuir, Bright & Kim 2019). Thus, extrinsic motivation factors which traditionally would be expected 
to influence the attractiveness of a career path may not be strong explanators of why pre-service 
teachers are attracted to the profession. 

When one also factors in that the average age of graduate teachers within their first year of service is 
32 years, in Australia, (Mayer et al. 2014), then extrinsic reward factors may definitely play a secondary 
role. These individuals, having gone through different career paths coupled with various professional 
and life experiences may find intrinsic factors including the desire to work in a more meaningful job 
and a desire to make a difference in others’ lives become more important. Thus, the finding that 
intrinsic and altruistic factors are more important than extrinsic factors (Mayer et al. 2014) are sound 
when interpreted in line with contemporary research. 

Concerns Regarding Teaching

In line with contemporary literature, we find that early career teachers are faced with significant 
challenges in balancing their workloads while also trying to establish themselves in the profession 
(Schuck, Aubusson, Buchanan, Prescott, Louviere & Burke 2011). Further, teachers are constantly 
faced with deteriorating levels of in-class student behaviour and discipline, as well as higher 
incidences of bullying from students (Heffernan et al. 2019). These factors can become emotionally 
draining and stressful for teachers (Richardson & Watt 2006), and justifiably present the biggest 
concerns for pre-service teachers in this study. 

Poor public perception of teachers was also a concern to participants in this study. Previous studies 
extend the narrative that perceived low status of the teaching profession is one of the major reasons 
inhibiting the enrolments of high achievers into teaching careers (Goss, Sonnermann & Nolan 2019). 
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This may account for the low percentage of teachers (45%) in Australia who feel that the teaching 
profession is highly appreciated by the public (OECD 2020).  

Increased workload and a bad experience in managing student behaviour place more personal 
cognitive and emotional burdens on teachers, leading to stress, anxiety, and dejection particularly 
among early career teachers (Buchanan, Prescott, Schuck, Aubusson, Burke & Louviere 2013). Thus, 
while a public denigration of teaching as a career can be shut out as external noise, the stress of 
managing student behaviour and workloads is experienced more personally and can be difficult to 
shut out. 

Why People do not Choose Teaching as a Career

In this study it was established that perceptions of inadequate remuneration, teaching as a difficult 
job and lack of community respect for teachers were the major reasons why people generally 
shy away from teaching. Unsurprisingly, the finding that teaching is a difficult job aligns with 
contemporary literature. Teachers are expected to design and carry out their everyday duties of 
teaching effectively while also dealing with deteriorating in-class student behaviour (Schuck et al. 
2011). Further, they are expected to carry out extracurricular activities including administration 
(Buchanan et al. 2013), and parent/teacher meetings (Mayer, Allard, Bates, Dixon, Doecke, Kline, 
Kostogriz, Moss, Rowan, Walker-Gibbs, White & Hodder 2015). Taken holistically, these factors 
exacerbate the workload placed on teachers (Bahr et al. 2018). In this regard, teaching would, thus, be 
viewed as a difficult job leading to a decline in people wanting to become teachers.

However, the result indicating that low pay may be the major reason why people shy away from a 
teaching career path warrants further discussion. Several studies (Charalambos 2017; OECD 2020) 
have highlighted that teachers in Australia teachers are, to a large extent, satisfied with their salaries 
and remuneration. Thus, one may have expected that a perceived low pay may not be a top reason 
why people opt not to become teachers. A possible explanation for this finding may relate to the 
outsider’s perspective. Some studies (Heffernan et al. 2019) comparing differences in teachers’ and 
the publics’ view of the teaching profession in Australia note that poor remuneration is one of the top 
3 reasons they do not recommend the profession. 

Nevertheless, teachers hardly ever mention poor remuneration as a reason for intending to leave 
the profession (Heffernan et al. 2019). More importantly, most mature age entrants into the teaching 
profession highlight the need for improved financial outcomes and stability as top reasons they 
changed careers (Bauer, Thomas & Sim 2017). Thus, while people may shy away from teaching due to 
perceived poor remuneration; this may reflect an uninformed outsider outlook towards the financial 
reward of the teaching profession. Further, it may highlight the lack of advocacy and promotion 
regarding the teaching profession (Bahr et al. 2018).

Personal Traits

Our findings on the personal traits to deal with negativity are analogous with literature on teaching 
and the people attracted to teaching. In Australia, most people are drawn to the teaching profession 
for altruistic reasons (Mayer et al. 2014; Gore et al. 2016), and are least likely to become teachers 
because it was a fallback career or because they were influenced by others to become teachers 
(Richardson & Watt 2006). These individuals, drawn to the teaching career through a need to 
contribute to society (Bergmark et al. 2018), demonstrate a strong desire to want to influence the lives 
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of children (Charalambos 2017). They are more likely to draw strength and satisfaction from their 
love of teaching (Buchanan et al. 2013) as coping mechanisms to persevere through the myriad of 
challenges, including negative commentary. 

Thus, those traits linked to concepts of intrinsic motivation (OECD 2020), i.e. desire to make a 
difference in children’s lives, passion for teaching, and an enthusiasm for teaching, become more 
important individual traits to deal with negativity. In other words, individuals who have been drawn to 
the teaching profession through a genuine love of teaching have better resistance to negativity and 
are more likely to remain in the profession (Low, Ng, Hui & Cai 2017). 

Influencers on Choosing a Teaching Career

The finding that former teachers significantly influence subsequent decisions for pre-service teachers 
to themselves become teachers is quite interesting and juxtaposes extant literature. Low et al. (2017) 
in an investigation of pre-service teachers in Australia finds that former teachers do not exert any 
influence in the subsequent decisions of students to become teachers. Nevertheless, a plausible 
explanation for the dichotomy in our results and findings by Low et al. (2017), may be in their 
specification to former teachers. In this study we emphasise the influence of teachers by framing 
the term ‘teacher I know’, which includes former teachers, friends or acquaintances who are also 
teachers. We make the argument that while negative experiences with former teachers may indeed 
have a reduced effect on the adoption of a teaching career later in life (Bergmark et al. 2018), these 
experiences may be offset by subsequent interactions with, or observations of, other teachers. 

In contrast to qualitative data in this study suggesting that family and friends are key influencers in 
pre-service teachers’ decisions to follow a teaching career path, previous literature has found that 
family and friends are some of the least influential people. Richardson & Watt (2006), suggest that 
social influencers, including family and friends, play a minimal role in pre-service teachers opting for a 
teaching career. Similar results are found by Manuel & Hughes (2006) who contend that less than 4% 
or pre-service teachers in Australia mention family members as significant social influencers in their 
decision to become teachers.
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Conclusions

We now present conclusions arising from this project.

Revisiting the Project Aims

The project was guided by an overarching research question “how can open innovation improve 
the status of the teaching profession?” and primarily aimed to use a digital platform to identify, 
for diffusion or commercialisation, social innovations that could re-brand teaching with: potential 
students who may choose it as a career (particularly important for prospective teachers of STEM); 
those most likely to influence their decisions; and the wider community.  Whilst the digital platform 
that delivered these potential social innovations was not the one we anticipated, the project itself did 
yield potential innovations that would address the desired purpose thus achieving its primary aim.

Using Crowd Sourcing Platforms to Collect Insights

The use of the digital platforms to engage crowds is on the rise (Hossain & Lassen, 2017).  
Crowdsourcing is an open or public call to an undefined or loosely defined group of people or 
community to undertake tasks that are traditionally completed “in-house” (Pisano & Verganit 2008). In 
the case of raising the status of teaching, this problem has been addressed by researchers and policy 
makers, but without reference to a crowd. Instead, specific samples have been targeted for insights.  
For example, Bauer (2017) analysed the factors likely to draw mature age professionals to a teaching 
career using a qualitative study with 17 participants enrolled in a postgraduate university programme 
in Australia.  Bergmark et al. (2018) analysed the perceptions of students regarding the teaching 
profession in a qualitative study using 259 students enrolled in a teaching programme at a university 
in Sweden. Nykvist & Mukherjee (2016) focus on the end user aspect of digital platforms in evaluating 
the proliferation of digital platform use among pre-service teachers within the classroom. To the best 
of our knowledge, this is the first project that draws on the principles of open innovation, specifically 
crowd sourcing, to find a solution to this problem.  

The choice of a digital crowd sourcing platform with the aim that we could build a community of like 
minded individuals interested in addressing this problem failed.  Our initial assumption – that pre-
service teachers would be interested in joining an on-line community - was made without reference 
to pre-service teachers to test the assumption.  After two iterations of the Crowdicity platform we 
discussed the level of engagement by participants with team members and several key institutional 
contacts. We agreed that a combination of factors may explain the lack of participation on the 
Crowdicity platform.  

Firstly, the timing of the challenges likely had some impact with the first challenge occurring as 
students entered the professional placement phase of their programs which is a particularly intense 
workload period for students combining as it does both university assignment work and classroom 
planning and management demands.  Next, the combination of the cognitive burden required to 
make sense of the platform, coupled with a lack of personal incentive to spend the time and energy 
to do so, may also explain the lack of interest in engaging with the Crowdicity ideas jam.  Finally, 
timeframe in which the Crowdicity platform was planned to be utilised (6 months) may not have been 
sufficient to build a community for pre-service teachers and this too may have contributed to the 
failure of this aspect of the project.  The licence cost of Crowdicity ($9,000 for 6 months) prohibited 
more than a 6 month timeframe for the ideas jams.
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We conclude: the issue of the status of teaching – which is a concern to students as evidenced by 
the online survey data and the level of engagement witnessed in the Orientation Week exercise on 
this topic and held in 2020 - was not incentive enough to join the platform; no extrinsic incentive was 
offered as was the case with the online survey, therefore it is unknown if this might have enticed 
pre-service teachers onto the platform; and there was no reason to believe, or evidence to suggest, 
that pre-service teachers were necessarily seeking a digital community to join.  Therefore, further use 
of any crowd sourcing platform should take these experiences into consideration in the design and 
implementation of process.

How can Open Innovation Improve the Status of the Teaching Profession?

Whilst the use of the open innovation platform Crowdicity proved to be the wrong mechanism to 
engage this particular crowd in this particular research project, we did utilise open innovation to 
generate our potential social innovations.  By calling for contributions from a loosely specified group 
(ie pre-service teachers enrolled at 13 institutions around Australia) via an online survey we generated 
a large amount of information about perceptions of teaching as a career that are held by pre-service 
teachers.  Notably, this method included as an incentive 40 x $50 e-vouchers to the cinema; a lucrative 
prize with a large number of opportunities to win.  From these perceptions emerged insights into how 
the status of teaching could be raised.  

Accordingly, the use of “the right” form of open innovation was an effective means by which to 
address the problem of the status of the teaching profession.  Thus, we suggest regular engagement 
with pre-service teachers will be a rich source of information and ideas, and digital mechanisms an 
efficient and effective means of engaging with them particularly if incentivised attractively.  

Teaching as a Meaningful Career

Also emerging from the data was evidence that pre-service teachers hold a perception of teaching as 
a meaningful career, in which they can make a positive difference to the world. This was described as 
one of the main attractive features of teaching as a career and as a key personal trait which helped 
pre-service teachers to overcome negativity and choose teaching as a career.

In their study of 196 United States university employees, Wrzesniewski, et al. (1997) described people 
who find meaning in their work through a belief that it contributes to the greater good and makes the 
world a better place as having a ‘calling’ orientation toward their work. People with calling orientations 
report higher life satisfaction, and are more likely to be optimistic, conscientiousness and have a 
positive outlook on life (Wrzesniewski, 2002). In addition, they report fewer depressive symptoms than 
people who do not approach their work as a calling (Steger and Dik, 2009).

Wrzesniewski et al. (1997) first proposed that teachers are more likely to experience their work as a 
calling and to believe that it contributes to making the world a better place. However, there is very 
little research examining the experiences, features and impacts of calling orientations in relation to 
pre-service teachers’ decision to choose teaching as a career. It is recommended that in future, studies 
around ‘calling’ work orientation and the decision to pursue teaching as a career be conducted. The 
emphasis on teaching as a meaningful career which can ‘make the world a better place’ should be 
pursued as an avenue to raise the social status of teachers and encourage more people to take up 
teaching as a career. 
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Teachers as Key Influencers in People’s Decision to Pursue a Teaching Career

Many of the participants in this study, reported that the greatest influence in them choosing to 
pursue teaching as a career was a family member who was a teacher, ‘being brought up in a family 
of teachers’ or a teacher who inspired, or cared for them, when they were at school. Participants 
expressed a desire to ‘make a difference in people’s lives’ as was modelled for them by these teachers. 
This is an unexpected finding emerging from this study  and it is recommended that in future, studies 
around teachers as influencers in the decision to pursue teaching as a career be conducted. The 
emphasis on teachers as key influencers on the decision by Australian pre-service teachers to pursue 
a teaching career should be explored as an avenue to encourage more people to take up teaching as 
a career. Equally, the absence of careers counsellors as influencers was notable, and worthy of further 
attention.
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Recommendations

In considering the social innovations that might raise the status of teaching, the project team offers 
the following.

Use Social Entrepreneurship to Reframe how Teaching is Portrayed

Emerging from the data was strong evidence that pre-service teachers are drawn to teaching as an 
altruistic, socially valuable pursuit.  That is, pre-service teachers may have a particular mindset that 
predisposes them towards teaching as a career because they see teaching as a means to explicitly 
improve outcomes for children.  Both the quantitative data and emergent themes in the qualitative 
data strongly suggested the mindset of pre-service teachers is consistent with what is known of the 
mindset of the social entrepreneur.  

In particular we noticed the similarity between the antecedents of pre-service teachers and an 
emerging body of work into the antecedents of social entrepreneurs who are found to be motivated 
or characterised by:

• a mission to create social not private value, caring deeply about the outcomes of their mission, 
seeking to be a world changer through accomplishment of their mission, being engaged in a 
continuous process of learning (Carraher, 2016),

• personal fulfilment, helping society, having a non-monetary focus, being achievement oriented, 
and being close to the social problem of interest (Germak & Robinson, 2014).

Thus, one mechanism that could be employed to raise the status of teaching is to reframe using the 
language of social entrepreneurship.  Social entrepreneurship is defined as “entrepreneurial activities 
undertaken with the explicit objective of addressing societal problems” (Department of Economic & 
Social Affairs 2020, pg 1).  As hospitals must do for patients, schools need to find innovative ways to 
improve outcomes for their students in a financially constrained and volatile market (Altman, 2016). 
As people seemingly predisposed to displaying the characteristics and traits of, in particular, social 
entrepreneurs, pre-service teachers may be uniquely placed to succeed at identifying and introducing 
innovations that deliver high quality education outcomes in response to these challenges.  

Thus, we suggest that portraying teaching by drawing on the language, constructs, mindset of the 
social entrepreneurial will contribute to raising the status of teaching.  We do not suggest that 
teaching be presented as a form of social entrepreneurship, rather that the profession of teaching 
so strongly shares the purpose of social entrepreneurship that squarely positioning it within such a 
milieu will resonate with those likely to be drawn to both teaching and/or social entrepreneurship as 
well as recast it in a positive, socially desirable narrative that appeals to current generations.  

We note that social entrepreneurship is highly valued by society, social entrepreneurs hold a special 
place in our cultures, and the critical skills and competencies of social entrepreneurship are seen as 
a means for youth to engage positively in society and become involved in social change (Maak, 2007).  
This is particularly evident in the level and intensity of engagement we see in SUT Faculty of Business 
& Law students who actively contribute to social innovation jams and project/research work in a core 
subject delivered across the faculty.  This is a generation that seems more focussed on resolving the 
pressing social and global challenges that face our world (Department of Economic & Social Affairs 
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2020), and engaging in the practices and outcomes that hold hope for a better future (Kimmitt & 
Muñoz, 2018).

In addition, we believe that reframing teaching and portraying using the concepts and tools of 
social entrepreneurship will facilitate teachers to speak up, take ownership of their knowledge and 
expertise, and positively reframe the toil and effort of teaching into the experience of entrepreneurial 
action.  That is, teaching requires a mindset that addresses the social mission of educating future 
generations, demands continuous innovation on the part of teachers in their classroom delivery, and 
it should be promoted this way to future teachers and other stakeholders.

Informing & Upskilling Careers Counsellors

Particularly noticeable was the absence of influence that careers counsellors had on the decision 
to pursue a teaching career.  A program of materials and activities to orient careers counsellors to 
the nature of teaching is needed.  Such a program would increase the understanding of the social, 
spiritual, innovation and intellectual challenges and benefits that students will experience in choosing 
a career in the discipline of teaching.

Teachers as Influencers

Findings from this study reveal that teachers are key influencers in individuals’ decisions to pursue 
teaching as a career. Such teachers may have previously taught the participant whilst they were at 
school or, they may be family members such as parents. In either case, these teachers provided an 
inspiring role model, catalysing the participants’ aspirations to make a similar positive contribution 
to society. It is recommended that further research be conducted to better understand this 
phenomenon and its implications for relevant stakeholders.
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Limitations

This project experienced several limitations.  Firstly, the measure relied on self-reported data and the 
participants are drawn from one culture.  Thus the results may not be generalised beyond Australia 
and we recognised they are an early stage effort to examine this pressing problem and the research 
strategies employed could well be improved upon by future researchers.

Secondly, the impact of the response to the Covid-19 pandemic challenged the attention to this 
project of all concerned, including the pre-service teachers.  This may have had a direct impact on 
the participation of students in the survey, and on the attention of stakeholders to the survey and its 
importance.

Finally, the data collected on the demographic variables of respondents was limited (17%).  Thus a 
comparison of in-group differences among pre-service teachers undertaking different initial teacher 
education courses was not possible. While we report on personal motivation and altruistic behaviour 
as the top factors attracting people to the teaching profession, there may be differences among 
pre-service groups based on age, gender, and the teaching education course pre-service teachers 
are enrolled. For example, individuals enrolled in early childhood and primary teaching courses may 
be more attracted to teaching for intrinsic, altruistic features such as shaping young minds, while 
individuals enrolled in secondary teaching courses may be enticed by perceived extrinsic factors 
(Bergmark et al. 2018). This may influence demographic profile of pre-service teachers in different 
teaching levels accounting for findings by Mayer et al. (2014) who find a higher proportion of younger 
teachers in early childhood and primary teaching levels, and a higher proportion of older teachers 
in secondary teaching levels. Markedly, these in-group differences among pre-service teachers may 
provide a strong plausible explanation for the results obtained in this study. Thus, it would have 
been interesting to test in-group differences to assess whether motivations and traits to overcome 
negativity would vary depending on pre-service teacher’s ages, gender or teaching course they were 
enrolled in (Han, Borgonovi & Guerriero 2018). 
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Media Exposure

Exposure of the project through the media was obtained as a consequence of three press releases.

Launch of project August-September 2019 
• Op-Ed by Tania Aspland published by:

• Sydney Morning Herald https://www.smh.com.au/education/teachers-explore-the-
challenges-to-inspire-more-students-to-teach-20190815-p52hk5.html

• The Age
• Brisbane Times
• WA Today

• Media release by ACDE to Medianet & forwarded to SUT Director Comms & Media, picked up by:
• Mirage - https://www.smh.com.au/education/teachers-explore-the-challenges-to-inspire-

more-students-to-teach-20190815-p52hk5.html
• National Tribune - https://protect-au.mimecast.com/s/0uJ6CK1qK1SBxQmRsMT3MX?domain

=nationaltribune.com.au
• Campus Morning Mail - https://campusmorningmail.com.au/news/asking-the-class-of-

teaching-students/

• Total potential reach is 12.37m.
• Crowdicity shared the media release on their LinkedIn site

Phase 2 of project February 2020
• Media release by SUT, also distributed to:

• institution contacts for contextualising to their own institutions and local media
• ACDE to members

• Picked up by:
• The Educator - https://www.theeducatoronline.com/he/news/university-uses-tech-to-tackle-

teacher-shortage/270168 circulation 7,500
• Teacher Magazine (circ 58,000) interviewed Dr Kristina Turner - https://protect-au.mimecast.

com/s/Jp_HCVAGgAIm7kpXHG446C?domain=teachermagazine.com.au

• Re-issue of Survey due to CoVid-19 impact May 2020, announced via Op-Ed piece by Leslie 
Falkiner-Rose (also circulated by SUT PR), picked up by: 

• The Australian (behind pay wall).

https://www.smh.com.au/education/teachers-explore-the-challenges-to-inspire-more-students-to-teach-20190815-p52hk5.html
https://www.smh.com.au/education/teachers-explore-the-challenges-to-inspire-more-students-to-teach-20190815-p52hk5.html
https://www.smh.com.au/education/teachers-explore-the-challenges-to-inspire-more-students-to-teach-20190815-p52hk5.html
https://www.smh.com.au/education/teachers-explore-the-challenges-to-inspire-more-students-to-teach-20190815-p52hk5.html
https://protect-au.mimecast.com/s/0uJ6CK1qK1SBxQmRsMT3MX?domain=nationaltribune.com.au
https://protect-au.mimecast.com/s/0uJ6CK1qK1SBxQmRsMT3MX?domain=nationaltribune.com.au
https://campusmorningmail.com.au/news/asking-the-class-of-teaching-students/
https://campusmorningmail.com.au/news/asking-the-class-of-teaching-students/
https://www.theeducatoronline.com/he/news/university-uses-tech-to-tackle-teacher-shortage/270168
https://www.theeducatoronline.com/he/news/university-uses-tech-to-tackle-teacher-shortage/270168
https://protect-au.mimecast.com/s/Jp_HCVAGgAIm7kpXHG446C?domain=teachermagazine.com.au
https://protect-au.mimecast.com/s/Jp_HCVAGgAIm7kpXHG446C?domain=teachermagazine.com.au
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Stats and Facts

• Data collected:
• Crowdicity – 
• Survey 1 – 
• Survey 2 (CoVid) - 

• Minuted project team meetings – 17
• Press releases – 3
• Institutional contacts – 24, of whom 13 actively responded to us
• Promotion rounds via Institutional Contacts – 3 (July 2019, March 2020, CoVid-19 extension in May 

2020) 
• SUT Seed Funding Application – 2 iterations
• Ethics applications – 1
• Ethics modifications – 4 (various changes including new survey, new questions, incentives, 

additional researchers, extensions to deadlines)
• Contracts & Agreements:

• Crowdicity – 2 (initial, subsequent variation to suspend then recommence)
• Australian Council of Deans of Education – 2 (initial, then revised)
• Australian Philanthropic Services Foundation-Ruffin Falkiner 

• Budget - $39,090.91
• Material developed:

• Promotion materials – video, poster (x2), LMS content, slide pack
• SUT O Week Workshop - slide pack, instructions 
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Next Steps

To build further on this project we suggest the next steps, and will complete publishable outputs as 
follows.

1. Expand into a Full Project

An Australian Research Council Grant (ARC) application will be developed for a multiyear Australia-
wide funded project to further explore and seek solutions to the problem of the low status of teaching 
as a profession.  In particular, this project should have as its objective to complete the following 
research activities which will allow us to further explore and build upon our findings.

a. Discovery Process
The aim is to galvanise the excitement and interest observed at the SUT Orientation week workshop 
for pre-service teachers who discussed the questions that were embedded in the Crowdicity 
Challenges.  The proposed approach is a experiential design  activity for pre-service teachers drawing 
on principles of human-centred design (HCD), co-design and strategic design.  These participants 
will be taken through a structured strategic design process in which they consider an initial problem 
statement related to the confirmed problem of the status of teaching.

The process works through numerous stages: discovery, definition, exploration, testing, evaluation, 
and launch.  The process begins with understanding and defining the problem from all users’ 
perspectives (including mapping all users and stakeholders).  Data from the initial Crowdicity pilot, 
SUT O-week phase, and Qualtrics survey will be incorporated into the problem definition and 
exploration stages. The process draws on a human centred design as a social technology and strategic 
design as a systems-oriented problem solving approach that posits users and other stakeholders as 
experts experiencing a problem and engaging them in specific participatory design activities to co-
design solutions to an agreed problem (extracted from the discovery and definition stages); it is a 
process that stimulates disruptive, innovative and creative solutions to problems by bringing together 
a diverse range of perspectives and experiences to provide multiple possible solutions (Liedtka & 
Ogilvie, 2011).  It is particularly well-suited to ambiguous problems in uncertain environments (Liedtka 
& Ogilvie, 2011), a category to which the problem of how to raise the status of teaching belongs.

b.Delphi Study
A Delphi study is also envisaged as preparation for the next phase of the project. The Delphi study will 
provide an opportunity for experienced senior educators (e.g., course co-ordinators, senior teaching 
staff in Education Departments) to work on the complex problems of:

• attracting young people to the profession of teaching, and
• examining the relevance of social innovation to the teaching profession. 

We wish to include this stakeholder group to evaluate the ideas garnered from our research with 
preservice teachers and to generate their own ideas and to seek a consensus of experts on the most 
effective ways to solve these problems.  Utilising the Delphi method would involve an iterative process 
of surveying, commencing from an initial set of open questions to a comprehensive list of specific 
strategies and the development of a group consensus on priorities (Diamond et al., 2014).  Emphasis 
will be upon understanding how social innovation can best be conceptualised and enacted in the work 
of teaching.   
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c. Embedded research project 
A mixed methods research project that explores the influential role that people with prior 
teaching experience have on the decision to become a teacher, be developed with a view to better 
understanding this new insight and developing practical implications for the profession and relevant 
stakeholders. 

2. Publishable Outcomes

There are currently several journal articles exploring the results of this project under development for 
submission to high ranked peer reviewed journals.  The working title of the first paper is Why people 
choose to become teachers: The alignment of social entrepreneurial mindset and preservice teacher 
motivation. 

A conference presentation pack is being developed for the forthcoming Australian Association for 
Research in Education” conference in Adelaide in December 2021, and the Academy of Management 
(Entrepreneurship & Innovation stream) conference in August 2021.  Other presentation opportunities 
will be sought.  
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APPENDIX 2A: RECRUITMENT & PROMOTIONAL MATERIALS
FUTURE TEACHERS TALK – WILL YOU JOIN THE CONVERSATION?

Sick of other people talking at, or for, you?

We want to hear directly what you, our teacher education students, think because we need your help 
to answer questions like:
Why did you choose to go into teaching? 
Who influenced your decision? 
Who said what when they heard you wanted to teach? 
Why do you think others might avoid teaching as a career? 
Do you have ideas about how we might make a teaching career more appealing to secondary school 
students? 

If you want to have a say, we are offering you a seat at a nationwide virtual roundtable, a place to jam 
or share ideas that is set up on a platform called Crowdicity.

On the platform, we will post questions and promote discussions, and you can contribute your 
thoughts online and collectively help decide on the best ways to try and improve public perceptions of 
teaching. 

You will also be participating in an Australian first: a study being conducted by Swinburne University 
education, business, psychology and open innovation researchers with the Australian Council of 
Deans of Education, which represents most of the institutions that teach future teachers like you. All 
data collected will be treated confidentially. 

To join, you’ll need to click on https://futureteacherstalk.crowdicity.com/ and read the informed 
consent information statement. Then, if you agree to join, you only need to create your unique 
logon and password to enter the online community. Your privacy and confidentially will always be 
respected.

https://futureteacherstalk.crowdicity.com/
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How much you contribute to the discussions with other teacher education students around the 
country is entirely up to you and, of course, you can leave at any time. Your studies and grades will 
not be affected in any way by your participation in, or withdrawal from, the project.

Although no issue will focus on religious beliefs or cultural practices, participation activities will be 
mindful of religious observances and cultural practices.

Future teachers talk – will you join the conversation? 
Further information: contact Dr Rosemary Fisher (rlfisher@swin.edu.au) 03 9214 4579

mailto:rlfisher@swin.edu.au
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APPENDIX 2B: RECRUITMENT COLLATERAL - LMS ATTACHMENT BRIEF
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APPENDIX 2C: RECRUITMENT COLLATERAL - PROMOTIONAL VIDEO
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APPENDIX 3A: CROWDICITY CHALLENGES - PHASE ONE 
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APPENDIX 3B: CROWDICITY CHALLENGES - PHASE TWO
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APPENDIX 5A: QUALTRICS SURVEY

Qualtrics Survey Questions
Project: How to raise the status of teachers using digitally mediated social innovation 

By completing and submitting this 13 question survey I give my consent to participate in the project 
named above. 

I have been provided with access to a copy of the project information statement (hypertext link here) 
to which this consent relates and any questions I have asked have been answered to my satisfaction. I 
acknowledge that: 

a. my participation is voluntary and that I am free to withdraw from the project at any time without 
explanation; 

b. the Swinburne project is for the purpose of research and not for profit; 
c. my anonymity is preserved and I will not be identified in project outputs.

If you would like further information about the project, please do not hesitate to contact:
Dr Rosemary Fisher, Swinburne University of Technology, 03 9214 5479, rlfisher@swin.edu.au

*****************************
Thinking about the period during which you were deciding to take up teaching as a profession, please 
submit a response to the following questions by typing your response in the boxes provided: 

1. What do you see as the most attractive features of teaching as a profession?
2. Why did you choose teaching as a career?
3. What are your concerns about choosing teaching as a career?
4. What do you think will be the biggest challenges for you as a teacher?
5. What, or who, inspired you to choose teaching as a career?
6. What are the top five reasons that people shy away from teaching as a career?  
7. What are the main reasons for secondary school students specifically not choosing teaching as a 

career?
8. What are the personal traits that helped you to move beyond negativity about the profession and 

choose teaching as a career?
9. What are the types of support that helped you to choose teaching as a career?
10. Who – peers, parents, teachers, others – has the greatest influence on whether or not secondary 

school students choose teaching as a career? 
11. What could help to improve how those influencers view teaching?
12. What would be likely to encourage more people to consider teaching as a career?
13. Is there anything else you would like to say about how to encourage secondary school students to 

take up teaching as a profession?

Thank you for taking the time to share with us your insights on this important issue for Australia.
If you would like to enter the random prize draw to win a $50 Village Cinema E Card please enter your 
email address in the next box.  There are 20 E Cards to be won.
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If you would like to enter the random prize draw to win a $50 Village Cinema E Card please enter your 
email address in the next box.  There are 20 E Cards to be won.

Concerns/complaints about the project – who to contact:

This project has been approved by or on behalf of Swinburne’s Human Research Ethics Committee 
(SUHREC) in line with the National Statement on Ethical Conduct in Human Research. If you have 

any concerns or complaints about the conduct of this project, you can contact:

Research Ethics Officer, Swinburne Research (H68),
Swinburne University of Technology, P O Box 218, HAWTHORN VIC 3122 Australia.

Tel (03) 9214 3845 or +61 3 9214 3845 or resethics@swin.edu.au
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APPENDIX 5B: QUALTRICS SURVEY

Future Teachers Talk Stage Two Survey

Project: How to raise the status of teachers using digitally mediated social innovation      

By completing and submitting this 13 question survey I give my consent to participate in the project 
named above.   I have been provided with access to a copy of the project information statement 
(Project Information Statement) to which this consent relates and any questions I have asked have 
been answered to my satisfaction. I acknowledge that:   

a. My participation is voluntary and that I am free to withdraw from the project at any time without 
explanation;   

b. The Swinburne project is for the purpose of research and not for profit;   
c. My anonymity is preserved and I will not be identified in project outputs.     

If you would like further information about the project, please do not hesitate to contact:  Dr 
Rosemary Fisher, Swinburne University of Technology, 03 9214 5479, rlfisher@swin.edu.au

Q1 What is your age?
18 -21  (6) 
22 - 29  (1) 
30 -39  (2) 
40 - 49  (3) 
50 - 59  (4) 
60 or over  (5) 

Q2 In which State or Territory do you live?
Australian Capital Territory  (8) 
New South Wales  (2) 
Northern Territory  (7) 
Queensland  (3) 
South Australia  (4) 
Tasmania  (6) 
Victoria  (1) 
Western Australia  (5) 

Q3 What is your gender?
Female  (1) 
Male  (2) 
Other  (3) 
Choose not to disclose  (4) 

Q4 The initial teacher education course that I am currently enrolled in is a:
Diploma qualification  (3) 
Bachelor degree  (1) 
Masters degree  (2) 



102

Q5 The initial teacher education course that I am currently enrolled in is (select all that apply):
Early childhood education qualification  (1) 
Primary education qualification  (2) 
Secondary education qualification  (3) 

Q6 Have you participated in a previous survey for the ‘Future teachers talk’ project? (you are still 
welcome to participate in this survey)

Yes  (1) 
No  (2) 

Q7 Click on the circle that corresponds to your best level of agreement with the following questions.
I believe the most attractive features of teaching as a profession are:



103

Q8 Please write any additional information explaining your responses here. You can also include 
further comments about the most attractive features of teaching as a profession here.

Q9 My concerns about choosing teaching as a career are:

Q10 Please write any additional information explaining your responses here. You can also include 
further comments about your concerns around choosing teaching as a career here.



104

Q11 I believe the main reasons that people do not choose teaching as a career are:  

Q12 Please write any additional information explaining your responses here. You can also include 
further comments about the main reasons that people do not choose teaching as a career here.
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Q13 The personal traits that helped me to move beyond negativity about the profession and choose 
teaching as a career were:

Q14 Please write any additional information explaining your responses here. You can also include 
further comments about the personal traits that helped you to move beyond negativity about the 
profession and choose teaching as a career here.
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Q15 Who had the greatest influence on you choosing teaching as a career?

Q16 
Please write any additional information explaining your responses here. You can also include further 
comments about who had the greatest influence on you choosing teaching as a career here.

Q17 Thinking about the people who influenced your decision to choose teaching as a career, what 
could help to improve their view of teaching as a career?

Q18 Are there any other suggestions you would like to make about how to encourage people of all 
ages, especially secondary school students, to take up teaching as a profession?
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Desire to make a 
difference

Not bothered by 
others’ opinions

Passion for teaching Optimism about 
teaching

Enthusiasm for 
becoming a teacher

Viewing teaching as 
exciting

Mean 4.49 4.02 4.48 4.24 4.43 4.38
Std. Deviation .749 .967 .724 .795 .727 .770

Teaching is a difficult 
job

Lack of parental 
support

Lack of respect in 
society

Shyness about public 
speaking

Low pay

Mean 3.41 3.39 3.24 3.14 3.62
Std. Deviation 1.079 .983 1.131 1.106 1.054

Poor public perception about teaching Excessive workload or long work hours Managing student behaviour
Mean 3.12 3.76 3.70
Std. Deviation 1.163 1.100 1.018

APPENDIX 6: QUANTITATIVE DATA DESCRIPTIVES

Table 4: Factors attracting pre-service teachers to the profession (n=387)

Table 5: Concerns regarding the teaching profession (n=387)

Table 6: Why people shy away from teaching (n=387)

Table 7: Personal traits to overcome negativity (n=387)

Making a 
positive 
difference in 
the lives of 
children

Working in 
a job which I 
find personally 
meaningful

Time off 
over school 
holidays

Family friendly 
working hours

Ability to use 
creativity in 
lessons for 
students

Opportunity 
to empower 
students

Opportunity 
to facilitate 
change in 
students’ lives 

Opportunity 
to inspire 
students

Ability to use 
my personal 
love of 
learning in my 
work

Mean 4.74 4.63 3.42 3.72 4.28 4.64 4.62 4.67 4.47
Std. Deviation .596 .625 1.016 1.008 .728 .566 .587 .550 .703



108

Desire to make a 
difference

Not bothered by 
others’ opinions

Passion for teaching Optimism about 
teaching

Enthusiasm for 
becoming a teacher

Viewing teaching as 
exciting

Mean 4.49 4.02 4.48 4.24 4.43 4.38
Std. Deviation .749 .967 .724 .795 .727 .770




