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1. Introduction

Delivered by the Alannah & Madeline Foundation, and funded by the Commonwealth Office 
of the eSafety Commissioner, Improve Your Play (IYP) is an innovative project promoting 
respectful online interactions. 

Goal: To reduce sexualised tech facilitated harm perpetrated by young men aged 15 – 17 
years.

Objective: To increase the skills of young men (15-17yrs) engaging in intimate/sexual 
interactions and relationships online to ethically handle rejection and embarrassment, via 
an integrated health promotion approach.

This document provides a research evidence base for the development of the Improve Your 
Play project. It addresses:

• Best practice in intervention design, implementation and evaluation; 

• Theoretically informed methodologies and approaches to gender, sexuality and sexual 
learning;

• Current insights for engaging young men in online contexts; and 

• What works and why in relevant digital behaviour change interventions.

This non-systematic (or narrative) literature review was constructed consultatively and 
iteratively by the Swinburne University of Technology research team. Findings were 
validated and extended through consultations with the Alannah & Madeline Foundation 
project team, the IYP Expert Advisory group, and interviews with stakeholders (including 
scholars and practitioners with expertise in the fields of young men and masculinities, 
sexualities and sexual learning, digital cultures and image-based abuse). 

The bodies of literature in scope for this review include:

• Government and industry reports presenting examples of, and best practice for, sexual 
violence interventions.

• Research literature presenting best practice in intervention design, implementation and 
evaluation, particularly as this relates to engaging young men.

• Conceptual literature focused on engaging young men in sexual learning and scholarly 
literature addressing masculinities, violence prevention, prevention of image-based 
abuse and sexual ethics. 

• Relevant research into what works for Digital Behaviour Change Interventions (DBCIs) 
and social media campaigns (SMCs). The majority of this research focuses on public 
health interventions. Select examples of DBCIs and SMCs determined to be most 
relevant to this project are presented as case studies to illustrate evaluation approaches 
and preliminary learnings.

• Research into the digital cultures and online practices of young men, particularly in the 
areas of online gaming, sport and online peer group dynamics. 

We note that there are a range of innovative and promising new interventions and 
research partnerships emerging globally (including those drawing on arts-based and 
creative methods). For the purposes of this review we have limited our discussion to 
evaluated programs and campaigns, particularly those targeting young men, and focused 
on violence-prevention.
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2. Intervention design insights

2.1 What works and why?

In a report for a White House Task Force on 
Preventing Sexual Violence on College Campuses, 
DeGue (2014) synthesises the key characteristics 
of effective prevention strategies into an ecological 
framework that addresses: 

• Individual’s characteristics;

• Their relationships; and

• Their physical, social and cultural environments.

The DeGue report identifies the following key elements of effective intervention design that 
are relevant to the IYP project:

• Prevention strategies should be based on the best available evidence, with emphasis 
on rigorous evaluation that measures changes in behaviour.

• Prevention strategies that are consistent with best practices—such as being theory-
based and including multiple skill-based sessions—have the greatest potential in 
reducing rates of sexual violence.

• Other strategies have some evidence for changing behaviour or modifying risk factors.  
These include:

 - Building relationship skills;

 - Organisational policies or practices to improve safety or climate;

 - Addressing social norms and behaviour with messages from trusted and influential 
voices; and 

 - Training student bystanders to intervene.

In her well-cited article referenced in the report discussed above, DeGue et al. (2014) 
suggests that many prevention strategies and interventions deployed do not follow the 
principles of effective prevention identified by Nation et al. (2003). These principles draw on 
the work of a Task Force of the American Psychological Association (APA). Specifically, they 
found that effective prevention strategies are:

• Comprehensive;

• Appropriately timed in development;

• Have sufficient dosage (i.e., multiple sessions tend to be better than single sessions);

• Administered by well-trained staff;

• Socio-culturally relevant;

• Based in a sound theory of change;

• Build on or support positive relationships (i.e. between the participants and their peers, 
families or communities);

• Utilise varied teaching methods; and

• Include outcome evaluation.

Prevention strategies 
should be based on the best 

available evidence, with 
emphasis on rigorous 

evaluation that measures 
changes in behaviour.
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In the National Sexual Assault Prevention Education Framework to assist Australian services 
in evaluating and benchmarking their violence prevention programs against best practice, 
Carmody et al (2009) further recommend:

1. Using coherent conceptual approaches to program design;

2. Demonstrating the use of a theory of change;

3. Undertaking inclusive, relevant and culturally sensitive practice;

4. Undertaking comprehensive program development and delivery;

5. Using effective evaluation strategies; and

6. Supporting thorough training and professional development of educators.

Effective preventative interventions begin with a program logic model which spells out 
the theoretical underpinnings of a program, key assumptions, and assumed pathways 
towards desired long-term outcomes (ANROWS 2009). These mean activities conducted 
as part of the program (e.g. group-work explorations of beliefs about gender, masculinity, 
entitlement) are aligned with intended program impacts (e.g. changes in violence- 
supporting narratives and thinking) which are in turn intended to lead to program 
outcomes (i.e. reduced use of violence and control). 

2.2 Best practice in program implementation - dosage

Banyard et al. (2018) observe that dosage can refer to the number of program sessions, 
length of sessions, and period of time over which prevention activities take place. They 
suggest that longer versions of in-person sexual violence prevention programs have been 
more effective than shorter ones. 

DeGue (2014) suggests that one-session violence-prevention education programs focused 
on increasing awareness or changing beliefs and attitudes are not effective at changing 
behaviour in the long-term. They are not likely to have any impact on rates of violence if 
implemented as a stand-alone strategy or as a primary component of a prevention plan.

A recent systematic review of interventions designed to shift attitudes and behaviours 
surrounding gendered stereotypes and norms conducted by Stewart et al. (2021) for 
VicHealth draws together transferable universal principles for intervention design. They 
conclude that multi-session or multi-touch point interventions work because multiple 
sessions build rapport with and amongst the cohort (peer engagement, modelling, 
co-design) and allow greater depth of learning and retention through repeated touch 
points and revision (i.e. recurring and consistent exposure). In keeping with DeGue’s 
recommendations, they advise practitioners to avoid one-off or single-session delivery, 
in favour of multi-session or multi-touch point interventions that allow for greater 
engagement and impact.
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3. Conceptual and evidence-based approaches to 
gender, sexuality and sexual learning

Within the behaviour change theory of transformative learning (Brookfield 1995), critical 
reflection is the mechanism through which behaviour change may be achieved. This 
involves three interrelated processes: 

(1) reframing assumptions;

(2) considering alternative perspectives; and

(3) recognising ‘context’ and the impacts of dominant cultural values.

In their review of intervention programs, including those focused on reducing sexual 
violence, Stewart et al. (2021) found that Petty and Cacioppo’s Elaboration Likelihood 
Model (Cacioppo et al. 1986; Petty & Cacioppo 1986) best explains the process of effective 
behaviour change. This model adopts a similar approach to the transformative learning 
approach, suggesting that attitudes changed through a central (deliberative processing) 
route:

• are more likely to show longevity; 

• are greater predictors of behaviour change; and

• are more resistant to a return to pre-intervention attitudes.

Hamby and Grych (2013, p. 85) highlight the importance of sexual repertoires as a site of 
violence prevention. In their prevention model (see Figure 1 below), they identify the many 
common components of prevention education (e.g. empathy, respect, and communication 
skills) as well as unique factors for different forms of violence (such as consent issues 
related to sexual violence and how gendered relationship scripts impact Intimate Partner 
Violence).

Figure 1: Coordinated Violence Prevention Model: Hypothetical Common and Specific Elements 
(Hamby & Grych 2013, p. 85).
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The particular strength of this approach is that it aligns with the agenda of the IYP 
intervention to support change in how young men relate to young women around sex 
through the lens of sexual ethics. Similarly, Albury, McCosker and Evers (2021) draw 
on Bollen and McInnes’ ‘sexual choreographies’ model to emphasise the affective and 
embodied dimensions of sexual and emotional learning that inform the development of 
young men’s sexual repertoires. As Brickman and Willoughby (2017) note, sex-positive 
messages are perceived by young people as more believable and persuasive and tend to 
resonate better with them.

3.1 What is our ethical framework?

The choice of an evidence-based ethical framework towards sexual encounters is 
deeply connected with the theory of behaviour change, conceptual approach of sexual 
choreographies, and sexual repertoires as the site of intervention discussed above.  Our 
ethical framework draws the sex and ethics framework developed by Moira Carmody (2013, 
2015) in her Sex and Ethics Violence Prevention Program. This ethical framework does not 
prescribe (or proscribe) specific forms of intimate or sexual relationship – that is, it does 
not presume, for example, that sex within marriage is more or less ethical than sex outside 
of marriage. Instead, it focuses on the specific skills and reflective capacities that inform 
respectful, non-violent sexual and/or romantic interactions, that are transferrable across 
a range of settings and contexts – including digitally-mediated relationships. Evaluations 
of the program since 2007 with diverse populations have consistently demonstrated 
significant improvements in both women and men’s understanding of themselves and their 
partners and their ability to negotiate sexual relationships respectfully.

This approach incorporates a post structuralist feminist conception of ethics including 
multiple ways to embody gender for men and women. Drawing on the work of Foucault 
on ethical sexual subjectivities, Carmody observes that we need to be mindful of not only 
our own needs (care of the self) but the impact of our desires on the other person (care 
of the other). She conceptualises this process of mutual concern as a constant reflection 
and renegotiation with ourselves and others (see Figure 2).

Figure 2: The sex and ethics framework (Carmody 2015, p. 113).

Carmody 20 15

What is the Sex & Ethics Framework?
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3.2 Engaging young men – key takeaways from the literature

Several studies suggest that embedding the target cohort, young men, in at the design 
stage means that the intervention then speaks to the experiences of young people in 
a language and culture they can relate to, and empowers them (Andrews, Foulkes & 
Blakemore 2020; Stewart et al. 2021; Thomas et al. 2020). The more 
accessible the message is and the more engaged a person is with 
the messaging they are exposed to, the greater the receptivity is 
amongst the target population and the stronger the attitude 
that is formed (Stewart et al. 2021).

Programs addressing men and boys need to be 
integrated in a wider prevention context in order to 
create an environment which is conducive to change 
(OurWatch 2019). This can be achieved through the use 
of mutually-reinforcing, synergistic messages, which include 
a concurrent focus on cognitions, affective or emotional 
responses, and behaviour, delivered through a variety of channels 
to a variety of audiences (Carmody, Salter & Presterudstuen 2014). 
Similarly, Flood (2006) argues that programs must be intensive in 
that they offer learning opportunities that are interactive, involve active 
participation and are sustained over time and have multiple points of contact with 
reinforcing messages. 

3.3 Peer influence and active engagement amongst men 

Peer influences have a stronger impact on individual behaviours and attitudes than 
biological, personality, familial, religious, and cultural and other influences (Carmody, Salter 
& Presterudstuen 2014, p. 28). Stewart et al. (2021) found that when it comes to engaging 
men and boys, interventions have a greater chance of success when using peer-based 
learning in education programs, involving participants in the design and development, and 
the use of peer delivery and leadership.

Carmody, Salter and Presterudstuen (2014) argue that drawing upon men as role models 
is the most effective way to change men’s behaviours. In terms of peer group composition 
for interventions targeting young men, Carmody, Salter and Presterudstuen (2014) identify 
that, given the different goals of prevention across gender, prevention programs have 
a greater impact on men and boys when they are delivered as single-gender programs. 
However, they observe that when deciding the gender composition of a program other 
influencing factors may need to be examined. 

More recently, Stewart et al. (2021) provide nuance to this insight and found that 
intervention success is influenced by methods used to engage participants, and that 
this is in turn influenced by the participants’ sex. Whilst it appears mixed sex cohorts 
are both common and effective at obtaining significant results, systematic review 
findings suggest that there is a need to consider and accommodate differences in how 
participants learn and respond when designing interventions. Overall, young women 
showed greater improvement in programs using education, and young men showed 
greater improvement in programs using community mobilisation, while still responding well 
to education-based interventions. 

Embedding young men at the 
design stage means that 
the intervention then speaks 

to the experiences of young 
people in a language and 

culture they can relate to, and 
empowers them.



10

Characteristics that increase personal buy-in include 
community mobilisation addressing community 

norms and creating environments supportive of 
change, and education-based programs that 

incorporate co-design and peer support (Stewart 
et al. 2021). These approaches offer individual 
participants more than just knowledge and 

awareness raising, providing space for them to 
develop their competence and social networks.

Carmody (2013) observes that the credibility of the men 
who recruit male participants into the program is a more 

important factor than whether groups in an intervention are 
mixed or single gender. In their evaluation of mental health 

promotion with men, Robinson and Robertson (2010) indicate that settings which created 
safe male spaces acted to promote trust, reduce stigma and normalise men’s engagement 
in interventions. They also highlight the value of embedding interventions within the 
communities of men being engaged; fully involving these men, and holding ‘male-positive’ 
values engendered familiarity and consolidated trust. Using ‘male-sensitive’ language and 
activity-based approaches allowed for positive expressions of emotions, facilitated social 
engagement, and provided a base for open communication.

Action-oriented strategies such as games, sporting activities 
and multimedia may be more conducive for engaging 
young men in an intervention. Ellis et al (2015; 2013) suggest 
that young men are more likely than young women to play 
computer games, access online video/music content, and visit 
online forums. The most noticeable gender differences were 
for game play, with significantly more males playing single-
player, multiplayer, and interactive games than females. Other 
significant differences were found with more males accessing 
video websites and forums. 

3.4 Challenges for engaging men and boys

Carmody, Salter and Presterudstuen (2014) observe that the key challenges for engaging 
men and boys include the language of engagement and cultural sensitivity. They observe 
that programs must also attend to intersectionality and the ways in which sexuality, 
race, disability and social positioning may impact men’s engagement and program 
implementation in general. 

The large majority of violence prevention programs have 
been developed for and by white males, and impact 
studies often reflect program effectiveness in privileged 
populations. Consequently, they suggest that programs 
that demonstrate efficacy in relation to white, privileged 
participants, may have limited success when trialled 
with men from diverse cultural backgrounds. Carmody, 
Salter and Presterudstuen (2014) highlight that violence 
prevention programming in CALD communities may 
require sensitivity not only to cultural specificity but to 

Action-oriented 
strategies such as games, 

sporting activities and 
multimedia may be more 

conducive for engaging young 
men in an intervention.

Characteristics that 
increase personal buy-in include 
community mobilisation 
addressing norms and creating 
environments supportive of change, 
and education-based programs 
that incorporate co-design and 
peer support.
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Figure 3: Continuum of male engagement (Funk 2006)

other common concerns and issues shared by community members, such as employment 
opportunities or social isolation. This approach is affirmed in the Our Watch (2019) report, 
which suggests programs and initiatives that seek to engage men who experience structural 
and social disadvantage should be community-driven, culturally relevant and should avoid 
reinforcing the structures and discourses of discrimination that impact these men. 

Another challenge for engaging young men is the risk of backlash. The authors of the Our 
Watch report (2019, p. 93) recommend that when engaging men in violence prevention 
efforts, programs should expect backlash to emerge from the process. Within the 
context of sexual violence preventative interventions targeting men, Flood (2019) 
notes that resistance often represents a defense of privilege, but it can also represent 
the fears and anxieties men feel when there is change or 
uncertainty, particularly in relation to their social identity 
and social practices. This resistance may lead to the 
‘boomerang effect’ where interventions and efforts to 
prevent violence against women sparks increased 
violence and aggression (Bosson et al. 2015). 

As a counter to this, the authors of the 
Our Watch report draw on Funk’s (2006) 
continuum of male engagement (see Figure 
3 below) to suggest that it is most effective 
to focus efforts on the many men who are 
willing or capable of being engaged. This tool was 
developed to assist practitioners and organisers 
seeking to ‘recruit, mobilise and organise men and 
boys in efforts to prevent gender-based violence’. The 
continuum describes a range of positions, from those who 
are overtly hostile or resistant, to those who are hesitant and 
curious, right through to those who are actively engaged and 
ready to lead. 

When engaging men in violence 
prevention efforts, programs should 
expect backlash to emerge from the 

process. Resistance can represent the 
fears and anxieties men feel when 

there is change or uncertainty, 
particularly in relation to their social 
identity and social practices.
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4. Digital Behaviour Change Interventions

Behaviour change requires a focus on supporting communication skill development (i.e. 
more than changing attitudes through awareness raising activities). This means that 
participants are able to act on awareness with new skills and repertoires. This section will 
firstly introduce group dynamics in online spaces and then consider the logics for use of, 
and emerging best practice insights for, digital behaviour change interventions (DBCIs). 
It will discuss Social Media Campaigns (SMCs) and online modules targeting attitude and 
behaviour change that target young people. The subsequent discussion will then present 
case studies of evaluated DBCI interventions relevant to the IYP project to identify what 
works and the evaluation approaches taken.

4.1 Considering group dynamics in online spaces

Nesi, Choukas-Bradley and Prinstein (2018) argue that 
social media fundamentally transforms adolescent peer 
experiences. The transformation framework they 
propose provides a language around the features 
(affordances) of the social media environment 
critical to understanding adolescents’ online 
peer experiences. These include:

• asynchronicity

• permanence

• publicness

• availability

• cue absence

• quantifiability

• visualness

They also argue that these social media features transform adolescent peer experiences 
by changing the frequency or immediacy, amplifying demands, altering their qualitative 
nature, and/or offering new opportunities for compensatory behaviours or novel 
behaviours. 

Absent in this framework, however, is the role of digital cultures in shaping individual and 
peer group behaviours. As Byron, Albury and Evers (2013) argue, site specific interventions 
in digital contexts relevant to engaging young men need to account for the cultures of 
these spaces. Digital cultures associated with the online activities and interests of young 
men include online gaming cultures (Kallio, Mäyrä & Kaipainen 2011; Maloney, Roberts 
& Graham 2019; Paaßen, Morgenroth & Stratemeyer 2017; Shaw 2010, 2012, 2015; Van 
Deventer & Golding 2016) and eSports (Taylor 2020; Witkowski & Manning 2019); Fan 
cultures (Abidin 2021); and porn cultures (McCormack & Wignall 2017). Broader digital 
cultures associated with men online include the ‘manosphere’, which encompasses diverse 
groups that may support or enable image-based abuse (Cannito et al. 2021; Cousineau 
2021; Ging 2019; Marwick & Caplan 2018; Meszaros 2021). 

Digital cultures are formed via 
common digital practices, such as 

polymedia use, deploying digital 
languages and paralanguages such as 

emoji-based communication, gifs, 
memes, gestural languages and coded 

sexual communication that is not 
always legible to outsiders.
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These cultures are formed via common digital practices, such as polymedia use 
(Madianou & Miller 2013), deploying ‘digital’ languages and paralanguages such as 
emoji-based communication, gifs (Miltner & Highfield 2017), memes, gestural languages 
(Rettberg 2017) and coded sexual communication that is not always legible to outsiders 
(Hall, Levon & Milani 2019).

Spears et al. (2016) suggest that configuring the dark humour that appeals to many young 
men, their online practices (consuming video content, gaming), as well as their preference 
to ‘take action’ as strengths to underpin the design of social media campaigns. They also 
suggest that to be effective, campaigns must: 

1. Forefront young people’s conceptions of key issues, reframing them from adult 
understandings towards new ways of thinking about a problem; 

2. Employ targeted efforts towards identified subpopulations, e.g. young men; and

3. Position the messaging as positive and enabling by drawing upon young people’s 
strengths rather than deficits.

4.2 Digital interventions – what works and why?

The majority of digital interventions seek to address health concerns through eHealth 
(electronic health), mobile (mHealth) platforms and telehealth platforms (Emezue & Bloom 
2021). The focus of these interventions is often about changing behavioural habits that 
impact physical health, such as Alcohol and Other Drugs (AOD) abuse (Curtis et al. 2019) 
and exercise/dietary practices (Fernandez-Luque et al. 2017), or psychological/emotional 
practices that impact mental health and wellbeing (Cheng et al. 2020; Rice 2020; Ridout 
& Campbell 2018). There are also interventions within the public health context or school 
(Miller et al. 2020) and college settings (Salazar 2017) that target sexual violence by focusing 
on intimate partner violence (IPV) (Lundgren & Amin 2015), teen dating relationship 
dynamics (Miller, Jones & McCauley 2018) and bystander practices (Kettrey, Marx & Tanner-
Smith 2019; Salazar et al. 2014). 

The growing literature presenting an evaluation of the potential for, or use of, digital 
interventions signals that delivery via online means will become increasingly common. 
However, we are yet to see extensive evaluation of these interventions to be able to 
confidently identify what works and for what purpose. Fung et al. (2020) point out that while 
a few studies attempted to use image-based social media as intervention tools, results were 
mainly exploratory. DeGue (2014) notes that online education and information components 
- such as gamified learning modules or social media marketing campaigns (SMCs) - may be 
more useful when embedded within specific implementation phases of a broader program.

In a systematic review of technology-based/ digital interventions for intimate partner 
violence, Emezue and Bloom (2021) argue that the diversity of digital interventions align 
with rapid developments in patient technology literacy, device ownership, and device 
features (i.e. portability, simplicity, affordability, and aesthetics). They identify how 
interventions harness a mix of technologies, such as mobile and wireless platforms (e.g. 
smartphone apps and text messaging) as well as web-based platforms (online support 
groups and telehealth services) to improve participant outcomes. Emezue (2020) observes 
that technology-based interventions (whether in the form of a smartphone app, social 
media forum, web-based, or telehealth intervention) have found widespread use given the 
impact of COVID-19 on the usual support systems for survivors of partner violence. 
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Case study: 
The ‘Take Care’ online bystander intervention program

Kleinsasser et al. (2015) found that sexual violence programs may 
be effectively adapted to the online format. They evaluated whether 
the ‘Take Care’ online program impacted college students’ ability to 
engage in bystander behaviours. This evaluation consisted of surveying 
participants in the program before they started it, upon completion 
and 2 months afterward. They also compared them to a control group 
of students who did a different module. The survey findings indicated 
that after completing the online program, students reported greater 
capacity for engaging in bystander behaviours post intervention and 2 
months after treatment. 

‘Take Care’ was delivered to students individually online. The brief (20 
minute) format prompted the researchers to target one outcome 
(bystander behaviours toward friends) and one key hypothesised 
process for increasing such behaviours (increasing feelings of efficacy 
for performing bystander behaviours). The activities consisted of 
presenting students with potentially risky or problematic situations and 
demonstrating a range of possible actions that could be taken to reduce 
the risk for sexual violence in these situations. Specifically, the program 
gives students examples of what they could say or do to intervene in 
potentially high-risk situations. By focusing on the idea of taking “some” 
action on behalf of the friend rather than taking the “right” action, Take 
Care aimed to increase students’ feelings of efficacy for engaging in 
prosocial bystander behaviors.

As Kleinsasser et al. (2015) observe, the benefit of online programs is that they can 
be disseminated broadly and cost-effectively. They also draw from the results of a 
meta-analysis (Cugelman, Thelwall & Dawes 2011) that indicates that that while online 
interventions tend to be briefer than in-person interventions, that briefer online 
interventions produce larger effects. 

Digital Behaviour Change Interventions have evolved from an intersection of human-
computer interaction (HCI) research and public health in that they draw upon user design 
perspectives and how they support the viability of health-based treatment and prevention 
programs delivered online (Ritterband et al. 2003; Ritterband & Tate 2009; Ritterband et 
al. 2009). Perski et al. (2017) use the behaviour-change model for internet interventions 
presented by Ritterband et al. (2009). 



15

Case study: Agent of Change

Agent of Change is an online program in which players engage with 
animated characters in scenarios reflecting realistic situations in 
which students are confronted with opportunities to challenge the 
attitudes and behaviours that support and facilitate violence. There 
are 10 scenarios, each 3-5 minutes in length. Players participate 
in conversations with animated characters about sexual assault, 
relationship violence, sexual harassment and stalking. During 
conversations, the students make choices about what to say and how 
to respond to other characters. As the students make their choices, the 
digital characters respond by supporting, modeling and challenging 
the player. 

We End Violence has conducted two self-published evaluations of Agent 
of Change (Schewe 2013, 2015). Before the start and again after the 
completion of Agent of Change, students are surveyed (pre- and post 
surveys). Furthermore, as students progress through the interactive 
online intervention, they have the option to “like” or “dislike” what the on-
screen actors are doing, and students are also are given choice-points 
to indicate how they would respond in the situation being presented. 
Together, this information is used to evaluate students’ immediate 
experience of Agent of Change and the changes in their knowledge, 
attitudes, beliefs, and behaviors as a result of their participation. 
Approximately 6 months after completing Agent of Change, students 
are then asked to complete an additional follow-up evaluation. The 
follow-up measures were used to assess the longer-term maintenance 
of changes in knowledge, attitudes, beliefs and behaviors. There was no 
comparison group used in the evaluation study. Statistically significant 
improvements occurred following students’ participation in Agent of 
Change on all five outcome measures (Schewe 2015).

This case study evaluation approach was both longitudinal and constituted behaviour 
change results through self-report data. Stewart et al. (2021) recommend a longitudinal 
evaluation approach, in relation to measuring behaviour change and ensuring maintenance 
of observed changes to attitudes and behaviour over time. They highlight that this 
approach also captures reversion effects, in which participants in a program return to 
attitudes the same as or worse than when they started. Secondly, if studies are to evaluate 
the impact of an intervention on behaviour, they recommend using more than self-
report data, which is subject to numerous types of bias such as social desirability. Use of 
participant observation as well as key informant feedback would strengthen evaluation.

https://cultureofrespect.org/program/agent-of-change/
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Case study: The ‘Overwatch Program’

Colder Carras, Bergendahl and Labrique (2021) discuss the Overwatch 
Program, an online suicide prevention and peer support program for 
video gamers. Founded in 2015, Stack Up’s mission was to address the 
effects of depression, combat injuries, and post-traumatic stress by 
bringing veterans together through the shared language of video games. 
In 2017, they implemented a new program within their veteran gaming 
community to provide mental health support and crisis intervention 
through their Discord server. Discord offers instant messaging, voice-
over-internet chat, and other computer-mediated communication 
and media sharing, allowing for extensive real-time social interaction 
between individuals and groups. The program was delivered through 
Discord text and voice chat by trained community members. 

This program takes advantage of the anonymity, support, and 
connection of virtual communities based around shared experiences 
(military service, life stress) and interests (video gaming) to address 
gaps in the ability to provide support and connection to veteran and 
military gamers and others.

The project team used the CDC Evaluation Framework to build the 
infrastructure needed to perform evaluations of its programs. The 
reported formative evaluation focused on developing a logic model to 
describe the programs, conducting stakeholder engagement to identify 
evaluation goals and indicators, and identifying data sources needed to 
answer questions about how well the programs work.

The lessons learned reported by Colder Carras, Bergendahl and 
Labrique (2021) include the following. 

1. The program and its evaluation projects have required extensive 
time and commitment to launch, fund, and maintain. Therefore, 
it is crucial to leverage the skills and passion of the community 
involved.

2. The incorporation of lived experience is key for engaging 
community members.

3. The Stack Up community has spread information about its 
program through partnerships with streamers, social media 
suicide prevention communities, and industry. Knowledge 
dissemination is key to engaging audiences and gaining support 
for the program.

4. Prepare for research and evaluation early.

5. Changes in technology or expansion to scale can have a powerful 
impact on programs.
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4.3 Social media campaigns

Stewart et al. (2021) position SMCs as a communications intervention and define them 
as the use of communication platforms, including social media and social marketing, 
to campaign and communicate about priority issues, and to promote and challenge 
stereotypes and problematic norms. Banyard et al. (2018) observe that SMC designers have 
two major goals: to increase the amount of public knowledge on a given topic and use this 
to provide members of the public specific directions for changing behaviors (Randolph & 
Viswanath 2004). In their Behaviour Change Wheel, Michie, van Stralen and West (2011) 
position communication and marketing campaigns (of which social media campaigns are a 
subset) as effective for persuasion and incentivisation from a public health perspective. 

Case study: The ‘The Line’ SMC

Our Watch delivered The Line, Australia’s long-term social marketing 
initiative for young people aged 12 to 20 years targeting the prevention 
of violence against women and their children. The Line aimed to 
support young people to develop healthy, respectful and equal peer 
and intimate relationships. It is an evidence-based primary prevention 
campaign that used a multi-pronged approach including social 
media, content marketing, ambassadors and partners, resources 
for ‘influencers’ (e.g. parents, carers and teachers), public relations, 
advertising and stakeholder engagement.

The Line launched the ‘You Can’t Undo Violence’ campaign for young 
people in 2015. The campaign targeted young people aged 12 to 20 
years – when they are starting to have (or starting to think about having) 
their first relationships. The campaign highlights the different types of 
violence that young people could experience in their relationships, 
using tattoo imagery to convey the serious, lasting consequences. The 
campaign also highlights the disturbing attitudes and behaviours that 
excuse violence or blame victims – attitudes that must be challenged.

In terms of evaluation approach, The Line was evaluated using a 
comprehensive multi-methodology framework, conducted by research 
organisation Kantar Public, which includes regular survey data 
collection. To date, the evaluation tracking survey has been conducted 
in five waves, starting with a benchmark survey in 2015. The findings 
detailed in the latest evaluation report (Tracking change: Snapshot 
evaluation findings for The LIne campaign 2015 to 2017) represent the 
fifth wave of the survey. It draws from over 1000 online interviews with 
young people and 500 online interviews with parents of 12-20 year 
olds. They found that recognition of the SMC among young people had 
significantly increased over time. They also identified significant positive 
changes in young people’s attitudes about victim blaming, equity and 
gender roles.
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Key findings identified include that amongst those who had recognised 
the campaign, more were likely to have talked to someone else recently 
about what makes relationships between males and females healthy, 
non-abusive or respectful. A greater proportion of respondents were 
also likely to say they felt confident knowing what they need to do to get 
consent before any sexual activity. These respondents also indicated 
that they felt confident talking to a partner about something they did 
that upset them, without losing their temper, in comparison to those 
who had not seen the campaign. The authors observed that the results 
demonstrate the importance of giving young people the tools and 
language to discuss and explore what makes relationships healthy.

Thomas et al. (2020) found Instagram to be a promising tool to support engagement of 
adolescent participants in ongoing research, particularly if the content is designed with 
adolescents as partner. They adopted a youth-centered approach to design a three-
month pilot study, which included participatory design sessions, a geo-targeted Instagram 
campaign, and in-person events at schools. Thomas et al. (2020) found that the co-creation 
process with young people to design the social media strategy (account, content and 
messaging) ensures the salience of the solution. It also helps experts stay focused on being 
user-centered and may give rise to a great number of ideas leading to greater innovation.

4.4 SMC-specific challenges

On a cautionary note, Bartsch and Kloß (2019) conducted an online experiment to 
investigate the impact of personalised charity advertising on prosocial outcomes 
towards homeless people and found that the positive effects were detracted from by 
heightened reactance (backlash). This point highlights the possibility that SMCs, and digital 
interventions more generally, may have the unintended potential to create backlash 
amongst participants. Combining targeting young men who are curious or engaged through 
to active and ready to lead with a strengths-based approach is likely to lead to better 
receptivity and outcomes from the target cohort and reduce the possibilities of program 
backlash. Regardless, including an evaluation of negative outcomes such as backlash and 
the boomerang effect are recommended within the program evaluation approach.
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5. Conclusion

This review has presented a diverse range of literature that 
can be drawn upon to inform the IYP young men and 
sexual ethics intervention. The findings of the review 
point to the importance of sexual repertoires as 
a site of violence prevention, with the potential 
for a digital intervention to focus on building 
relationship skills such as communication 
and refusal skills alongside promoting self-
regulation. The review findings include that 
multi-session/multi-touch point interventions 
are more effective than single or one-off sessions. 
The review also identifies the value of additional 
strengthening strategies such as peer engagement and 
leadership, and co-design with participants to support the 
achievement of intended outcomes.

The review highlighted the emerging nature of the knowledge available on what works and 
why for digital interventions, but also the rapid developments in the literature in this area, 
particularly in response to pandemic conditions. Consequently, the review concludes with 
case studies that discuss evaluated interventions to highlight what was done, particularly 
in the areas of social media platforms used and online skill development. In terms of SMCs, 
the relevant case study describes the application of a multi-pronged approach. The case 
studies also present evaluation approaches, which often included conducting surveys with 
target cohorts to establish immediate attitudinal changes and skill development changes. 
The case studies also emphasised the value of evaluating the longer-term maintenance 
of changes in knowledge, attitudes, beliefs and behaviours. A longitudinal evaluation 
approach is recommended 

Other elements evaluated included capturing user engagement with the interactive features 
of the digital intervention. For some case studies, a control group was used to demonstrate 
the effectiveness of the digital intervention. Additional insights for implementation and 
evaluation approaches provided included formative evaluation focused on developing 
a logic model to describe the programs, conducting stakeholder engagement to identify 
evaluation goals and indicators, and identifying data sources needed to answer questions 
about how well the programs work. Finally, the need to anticipate and evaluate negative 
program impacts such as backlash and reversion were highlighted.

Findings also suggest the importance of taking a strengths-based approach and meeting 
young men in the places of their interest, such as online gaming and sports and taking an 
action-oriented approach. Strategies for engaging young men included awareness of the 
digital cultures in which they are immersed, the need for appropriate language and cultural 
sensitivity alongside engaging broader communities. This last point is particularly relevant 
for young men from CALD communities. Targeting cohorts of young men who were likely to 
be receptive to intervention messages is recommended.
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